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NIM.2319086

ABSTRACT

Mareti2319086,Program StudiPendidikan bahasa Inggris,Fakultas
Tarbiyah dan Keguruan,Universitas Agama Islam NegeriSjech M.Djamil
Djambek Buktinggi2025M /1447 H,An Analisys ofthe Challenges and
StartegiesofEnglishLanguageTeachingatUPTSMPNSatuAtapKebunTinggi,
KecamatanKamparKiriHulu,KabupatenKamparKiriHulu,ProvinsiRia

Thisresearchbackgrounddiscussedaboutthechallengesfacedinthe
EnglishlanguageteachingprocessatUPTSMPNSatuAtapKebunTinggi,arural
schoolwith limited resources and access.Preliminary observations and
interviewsrevealedthatstudentsencounterpsychologicalbarrierssuchaslow
self-confidence and lack ofmotivation in learning English.Many students
struggle to see the relevance ofEnglish in theirdailylivesand often feel
discouraged dueto poorperformance.In addition,theschoolsuffersfrom
inadequatefacilities,suchastheabsenceofprojectors,internetaccess,and
teaching materials.Itsremotelocation and poorroad conditionsalso limit
studentattendance,especiallyduringtherainyseason,andmakeitdifficultto
recruitqualified teachers.This study aims to analyze the challenges and
strategiesinEnglishlanguageteachingattheschool.Adescriptivequalitative
methodwasused,withdatacollectedthroughsemi-structuredinterviewsand
observations. The participants included the English teacher, students,
administrative staff,and the vice principal.The findings showed several
interrelated challenges: limited infrastructure, low student confidence,
geographicalconstraints,andteachershortages.Toaddressthese,theschool
appliedseveralstrategies,suchassupportingteacherprofessionaldevelopment,
adaptivelyusingeducationaltechnology,andcollaboratingwiththegovernment
andlocalcommunitiestoimprovetheteachingandlearningenvironment.

Keywords:EnglishLanguageTeaching,RuralArea,Challenges,Strategies
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ABSTRAK

Mareti2319086,Program StudiPendidikan bahasa Inggris,Fakultas
Tarbiyah dan Keguruan,Universitas Agama Islam NegeriSjech M.Djamil
Djambek Buktinggi2025M /1447 H,An Analisys ofthe Challenges and
StartegiesofEnglishLanguageTeachingatUPTSMPNSatuAtapKebunTinggi,
KecamatanKamparKiriHulu,KabupatenKamparKiriHulu,ProvinsiRiau

Latarbelakangpenelitianinimembahastentangtantangandalam proses
pengajaran bahasa Inggris diUPT SMPN Satu Atap Kebun Tinggi,sebuah
sekolah yang terletak didaerah pedesaan dengan keterbatasan akses dan
sumberdaya.Hasilobservasiawaldanwawancaramenunjukkanbahwasiswa
mengalamihambatan psikologis sepertirendahnya rasa percaya diridan
motivasidalam belajar bahasa Inggris.Banyak siswa merasa kesulitan
memahamimanfaatpraktisdaribahasaInggrisdalam kehidupansehari-haridan
merasa putus asa akibatnilaiyang rendah.Selain itu,sekolah mengalami
keterbatasanfasilitassepertitidakadanyaproyektor,aksesinternet,danbahan
ajar.Letak geografis yang terpencilserta kondisijalan yang sulit juga
menghambatkehadiransiswa,terutamasaatmusim hujan,sertamenyulitkan
dalam merekrut guru yang berkualitas.Penelitian ini bertujuan untuk
menganalisistantangandanstrategidalam pengajaranbahasaInggrisdisekolah
tersebut.Penelitianinimenggunakanmetodedeskriptifkualitatifdenganteknik
pengumpulandataberupawawancarasemi-terstrukturdanobservasi.Subjek
penelitianterdiridarigurubahasaInggris,siswa,stafadministrasi,danwakil
kepalasekolah.Hasilpenelitianmenunjukkanbeberapatantanganyangsaling
berkaitan,yaituketerbatasaninfrastruktur,rendahnyakepercayaandirisiswa,
hambatan geografis,dan kekurangan tenagapengajar.Untukmengatasihal
tersebut,pihak sekolah menerapkan berbagaistrategisepertimendukung
pengembanganprofesionalguru,memanfaatkanteknologipendidikansecara
adaptif,sertamenjalinkerjasamadenganpemerintahdanmasyarakatsetempat
gunameningkatkanlingkunganpembelajaran.

KataKunci:PengajaranBahasaInggris,DaerahPedesaan,TantanganPendidikan,

StrategiPembelajaran.
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CHAPTERI

INTRODUCTION

A.BackgroundoftheProblem

Educationservesasthecornerstoneofhumanlife,playingacrucialrolein

thedevelopmentofbothindividualsandsocietyasawhole.Itcultivatesinherent

talents,shapes attitudes,and influences behaviors,thereby acting as a

fundamentaldriverofsocietalprogress.The significance ofeducation is

emphasizedinvariousversesoftheAl-Qur'an,inSurahAl-Alaq,verses1-5.These

verseshighlighttheprofoundimportanceofknowledgeacquisition,underscoring

thateducationisadivinedirectiveandakeytohumanexcellence.Accordingto

Tegu(2014),educationfunctionsasaconduitforhumanennoblement,playinga

crucialroleinachievingprosperityandwell-being.

The quality of a nation's education system directly influences its

development.AsAlba(2011)notes,anation’sadvancement,civilization,and

prosperityhinge on the strength and clarityofits educationalprocedures.

However,despite its importance,the quality of education in Indonesia,

particularlyinruralareas,remainsapressingconcern.TheMinisterofEducation

andCulture(2018)reportedthataround41,000schoolsinIndonesiaarestill

lagging significantly in educationalquality.This disparity calls forurgent

attention,especiallyinruralregionswheretheeducationsystem facesunique

challenges.Theeducation system in ruralareasdiffersfrom thatin urban

centers.Schoolsinruralareasoftenstrugglewithinadequateresources,suchas
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ashortageofqualifiedteachers,insufficientfacilities,andpoorinfrastructure.

These deficiencies hinderthe effective deliveryofeducation,particularlyin

teachingEnglish,whichstudentsoftenperceiveasdifficult.TeachingEnglishin

thesecontextsisfurthercomplicatedbytheneedforcomplexandsupportive

teachingelements.

TeachingandlearningEnglishasaforeignlanguageisinherentlychallenging.

Patil(2008)arguesthatlearningEnglishinvolvesmorethanjusttransmitting

knowledge;itrequiresenabling studentsto read,speak,and write fluently.

Teachersmustalsofosterenthusiasm,positiveattitudes,andmotivationtoward

English.Alwarsde and Alzayed (2017)emphasize thatlearning English has

becomeanecessityintoday’sglobalizedworld.Thechallengesofteaching

English are magnified in ruralareas,where English is taughtas a foreign

language.Ruralareas,asdefinedbytheUnitedNations(2018),areregionswith

lowerpopulationdensity,limitedaccesstoeducationalresources,andfewer

opportunitiesforstudentstoengagewithforeignlanguagesineverydaysettings.

Theseareasoftenfacechallengessuchasinadequateinfrastructure,ashortage

ofqualifiedteachers,andlimitedaccesstoteachingmaterialsandtechnology.

Asaresult,studentsinruralareasoftenencountersignificantdifficultiesin

acquiringEnglishproficiency.

ThesechallengesareevidentinUPTSMPNSatuAtapKebunTinggi,theonly

juniorhighschoolintheruralareaofKebunTinggi.Theschool,locatedina

remoteareawithlimitedinfrastructure,struggleswithinadequateresourcesand

facilitiestosupporteffectiveteachingandlearning.Moststudentsmusttravel
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longdistancestoreachtheschool,oftenwithoutreliablepublictransportation,

whichfurtherimpactstheirmotivationandabilitytolearn.

WhenchildrenlearnEnglishinaruralschoolsettinglikeSMPN SatuAtap

KebunTinggi,teachingEnglishbecomesincreasinglychallenging.Itisintimately

tiedtoalackofresourcesaswellasthelearningenvironment.Ruralschools,

suchasSMPNSatuAtapKebunTinggi,donotprovideasmanyopportunitiesto

learnEnglishasurbanschoolsdo.Thereisvirtuallylittleinformationavailable

aboutEnglish.That’swhystudentsdonotknowEnglishwellintheirdailylives,

whichleadstoalackofenthusiasm forlearningEnglish.

Based on the preliminaryresearch conducted through observationsand

interviewsatUPTSMPNSatuAtapKebunTinggionAugust23,2024,thefirst

problem identifiedisthepsychologicalchallengesfacedbystudentsinlearning

English.InterviewswiththeEnglishteacher,Mr.ToniS.pd revealedthatmany

studentsexperiencepsychologicalbarriersthathindertheirengagementand

comprehensioninthesubject.Theteacherobservedthatstudentsoftendonot

activelyparticipateduringlessons,payminimalattentiontothematerial,and

struggle with understanding the content presented in English. These

psychologicalchallenges significantly affecttheirparticipation and overall

performanceinclass.

Theseinitialimpressionswerefurthercorroboratedbyinterviewswith

severalstudents,themajorityofwhom statedthattheyfindEnglishdifficultand

unenjoyable.Some students also expressed thattheydo notperceive any
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practicalbenefitsfrom learning English,asitisrarelyused outsideofthe

classroom.Additionally,a numberofstudentsreported thatthe volume of

materialtheydidnotunderstandmadelearningmorechallenging,whichfurther

loweredtheirpsychologicalengagement.Othersmentionedfeelingdiscouraged

duetoconsistentlyreceivingpoorgradesinEnglish.

Thesecondproblem identifiedrelatestotheinadequatelearningfacilities

attheschool.Basedontheresultsofobservations,itwasfoundthatUPTSMPN

SatuAtapKebunTinggifacessignificantlimitationsin termsofresourcesfor

Englishlanguageinstruction.Theobservationrevealedseveralissuesrelatedto

theschool'slimitedinfrastructureanditsdifficult-to-reachlocation.Essential

facilitiessuch aslaboratories,internetaccess,and an adequatelibraryare

unavailable,which negatively impacts the learning process,especially for

subjectslikeEnglishthatrequireinteractivemedia.Additionally,theschool's

teachingmaterialsareverylimited,makingitdifficultforteachersandstudents

toaccessdiverselearningresources.

Thelastlyisschool'sgeographiclocationalsoposesamajorchallenge.

Moststudentslivefarfrom theschoolandmusttraveloverdifficultterrain,

especiallyduringtherainyseasonwhentheroadsbecomemuddyandslippery.

Thisoftenpreventsstudentsfrom attending schoolregularly,whichinturn

reduces theirattendance and engagementin the learning process.These

preliminaryinsightsservedasthebasisforthemainresearch,whichfurther

investigatedthechallengesandstrategiesinEnglishlanguageteachingthrough

morecomprehensivedatacollectionandanalysis.
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Based on the problems above,the researcheraims to analyze the

challenges and strategies related to teaching English at UPT SMPN

SatuAtapKebunTinggiinaruralarea.Theresearcherwantstoexploreindetail

thespecificchallengesandthestrategiestheyemployinteachingEnglishatthat

schoolinruralschoolsetting.Forthisreason,theresearcherisinterestedin

conductedtheresearchentitled"AnAnalysisoftheChallengesandStrategiesof

the English language Teaching atUPT SMPN Satu Atap Kebun Tinggi,

kecamatanKamparkirihulu,kabupatenKampar,provinsiriau"

B.Researchproblems

BasedonpreliminaryresearchconductedonAgust,23,2024,theresearcher

identifiedseveralproblemsinEnglishlanguageteachingandlearningatUPT

SMPNSatuAtapKebunTinggi:.

1.StudentsdemonstratepsychologicalchallengesinlearningEnglish,which

affectstheirparticipationandperformanceinclass.

2.Limited teaching resources and inadequate learning facilities hinder

effectiveEnglishinstruction.

3.Theremotegeographiclocationanddifficultaccesstotheschoolreduce

students'attendance,particularlyduringtherainyseason,whichaffects

theconsistencyofEnglishlanguagelearning.

C.Focusoftheproblems

Referringtothebackgroundalongwiththeresearchproblems.Thisstudy
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focustoanalysischallengesandstrategiesinEnglishlanguageteachingat

UPTSMPNSatuAtapKebunTinggiinruralarea.

D.ResearchQuestions

Basedonthefocusoftheproblemstheresearcherhavewrittenbefore,the

problem inthisstudyformulatedintoaquestions.

1.WhatarethechallengesinEnglishlanguageteachingatSMPN Satu

AtapKebunTinggiinruralarea?

2.Whatarethestrategiesimplementedtoovercomethechallenges?

E.PurposeoftheResearch

1.ToidentifythechallengesinEnglishlanguageteachingatSMPNSatu

AtapKebunTinggiinruralarea

2.Toexplorethestrategiesimplementedtoovercomethosechallenges

intheEnglishteachingprocessatUPTSMPNSatuAtapKebunTinggiin

ruralarea.

F.SignificanceoftheResearch

ThisstudyaimstoprovidevaluableinsightsforEnglishteachersinruralschools,

futureresearchers,andeducationpractitioners.Thefindingswillofferguidance

onhow toimprovetheEnglishlearningprocessinruralareas,andserveasa

referenceforfutureresearch.

G.DefinitionofKeyTerms
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1.EnglishLanguageTeaching(ELT)

ELT isafieldthatencompasseseverythingrelatedtotheprocessof

learningEnglish,includingmethods,approaches,curriculum design,andthe

roleofteachersasfacilitators.

2.Challenge

Refersto thedifficultiesorobstaclesencountered in theprocessof

teachingandlearningEnglishatSMPSatuAtapKebunTinggi,includingissues

relatedtoteachingeffectiveness,studentmotivation,andresourcelimitations.

3.Strategies

Refertotheapproaches,methods,oractionsemployedbyteachersto

overcomethevariouschallengestheyfaceinteachingEnglishatUPTSMPN

SatuAtapKebunTinggiinruralarea.
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CHAPTERII

REVIEW OFRELATEDLITERATURES

A.ReviewofRelatedTheories

1.EnglishLanguageTeaching

a.Definition

Englishlanguageteachingisafieldthatencompasseseverything

relatedtotheprocessoflearningEnglish,includingmethods,approaches,

curriculum design,and the role of teachers as facilitators,and

assessment.ELT includesdifferentapproachesandmethods,ranging

from competency-basedteachingtocommunicativemethods,allaimedat

improvingspeaking,listening,reading,andwritingskillsinEnglish.

Richards and Rodgers in elizabet(1988)describe ELT as an

educationalfieldfocusedonteachingEnglishasaforeignorsecond

language. It covers various approaches,methods,and strategies.

Approaches like Communicative Language Teaching (CLT),Content-

Based Instruction (CBI),and Task-Based Language Teaching (TBLT)

emphasizetheimportanceofauthenticcommunicationandreal-world

tasksinlanguagelearning.MethodssuchastheGrammar-Translation,

DirectMethod,andAudio-LingualMethodofferdifferentwaystoteach,

from focusingongrammartopracticingspeakingdirectly.Strategieslike

interactive learning,student-centered learning,and using authentic
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materialsaim to improveEnglish teaching effectivenessbyadjusting

methodsandapproachestofittheneedsandcontextoflearning.

Harmer(2007)addsthatELTinvolvesvariousfactorsthataffect

teachingeffectiveness,includingtheroleoftheteacher,learningmaterials,

and the needs and motivation ofstudents.Harmeremphasizes that

teachersplaya crucialrolein shaping thelearning environmentand

adaptingtheirteachingmegthodstosuittheindividualneedsofstudents.

Englishlanguageteaching(ELT)shouldbeadaptedtothelocalcontextto

achieveoptimalresults,takingintoconsiderationtheculturalbackground

andlanguageproficiencyofthelearners.Additionally,Harmerhighlights

theimportanceofusingrelevantandengagingmaterialsthatresonate

with students'experiences.Harmeralso suggeststhatunderstanding

students'motivationscansignificantlyenhancetheirengagementand

progressinlearning.Therefore,aflexibleandstudent-centeredapproach

isessentialforthesuccessofELT.

Kumaravadivelu (2012)introduced the conceptof"postmethod

pedagogy,"which emphasizes the importance offlexibilityin English

teaching.HearguesthatELTshouldgobeyondtraditionalapproaches

andconsiderthelocalneeds,socialcontext,andculturalbackgroundof

students.Thisconceptencouragesteacherstomoveawayfrom rigid

methods and adapt their teaching strategies to fit the unique

circumstancesofeachclassroom.
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Basedonthediscussionabove,theresearcherdefine thatEnglish

LanguageTeaching(ELT)isaneducationalfieldfocusedonteaching

English asaforeign orsecond language.According to Richardsand

Rodgers(1988),arguethatELTinvolvesvariousapproaches,methods,

andstrategiesaimedatimprovingEnglishlanguageskills.Approaches

likeCommunicativeLanguageTeaching(CLT),Content-BasedInstruction

(CBI),andTask-BasedLanguageTeaching(TBLT)emphasizeauthentic

communication and real-world tasks in learning.Methods like the

Grammar-Translation,DirectMethod,and Audio-LingualMethod offer

differentways ofteaching,from focusing on grammarto directly

practicing speaking.Therefore,ELT is a discipline thatmustadjust

teachingmethodsandapproachestotheneedsandcontextoflearningto

achieveeffectiveresults.

b.EnglishlanguageteachingattheJuniorHighSchoolLevelinIndonesia

EnglishLanguageTeaching(ELT)atthejuniorhighschoollevelin

Indonesia faces severalchallenges.As noted by Yoga(2016) the

curriculum changes since 1989 have had a significantimpact.The

implementationoftheSchool-BasedCurriculum (KTSP)andthe2013

Curriculum hascausedconfusionamongteachersduetotheconceptual

differences.Thescientificapproachinthe2013Curriculum isconsidered

lesssuitableforteachingEnglish,whilethereductioninteachinghours

hinderstheimprovementofstudents'languageproficiency.Additionally,

thelimitedroleofteachersindevelopingteachingmaterialsmakesit
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difficultto tailorinstruction to students'needs.Moreover,Yoga also

highlightshow theintegrationofsocialandmoralvaluesinthe2013

Curriculum adds complexity to classroom management.In addition,

Malaikosa and Taopan (2020)also discussthe ongoing evolution of

Englishteachinginjuniorhighschools,whichcontinuestodevelopalong

with curriculum changes implemented bythe government.The 2013

Curriculum isdesigned to equip studentswithcritical,analytical,and

creativethinkingskillsthroughthescientificapproach,withtheaim of

improvingthenationaleducationquality.However,thechallengesraised

byYoga(2016)regardingtheapplicationofthescientificapproachin

teaching English remain relevant,showing thatthe dynamics ofELT

implementation atthejuniorhigh schoollevelcontinueto affectthe

effectivenessoflearning.

Basedontheexplanationabove,theresearcherreviewedhowELT

atthe juniorhigh schoollevelin Indonesia,taking Yoga's (2016)

perspective,highlights thatEnglish teaching (ELT)atthe juniorhigh

schoollevelinIndonesiafacessignificantchallenges,especiallyregarding

frequentcurriculum changessince1989.Theimplementationofboththe

School-BasedCurriculum (KTSP)andthe2013Curriculum hascaused

confusionduetotheirdifferingconcepts.Thescientificapproachinthe

2013Curriculum isdeemedlessappropriateforteachingEnglish,which

requiresmorepracticalmethods.Thereductioninteachinghoursandthe

limited role of teachers in materialdevelopment also hinder the
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effectivenessoflearning.Yoga(2016)emphasizestheneedtoadjustthe

curriculum andprovidegreatersupportforteacherstoovercomethese

challengesandimprovethequalityofEnglishteaching.

2.EnglishlanguageteachinginRuralArea

a.Definitionofruralarea

Althoughtheremaybeacommonunderstandingofwhatarural

areais,auniversallyaccepteddefinitiondoesnotexist.Differentcountries

havedifferentperceptionsofwhat“rural”means,makingcross-national

comparisonsproblematic.Infact,themostcommonapproachisnotto

definetheterm explicitlyatall,buttodescribeitsfeaturesinrelationto

specificnationalcontexts.

Ruralarea,accordingtoSegunOlugbengaAdedejiandOlanrewaju

Olaniyan (2011),refers to a region with low population density,

geographicallyisolated from urban centers,and highlydependenton

primaryproductionsectorssuchasagriculture,livestock,fisheries,and

forestry.These areas are characterized by simple socio-economic

conditions,closeandinformalsocialrelationships,andtraditionalcultural

valuesthatchangeslowly.Inmanydevelopingcountries,ruralareasalso

faceseriouschallenges,includinghunger,poverty,lowliteracyrates,poor

educationalinfrastructure,andashortageofqualifiedteachers.

ThisviewalignswiththedefinitionproposedbyLikeandRebbeka

(2022),whoexplainthatruralareasaregenerallydefinedbasedonseveral
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characteristics such as specific topography,limited access to urban

facilities,agriculturallandscapes,andlow populationdensity.Similarly,

Thomas(1998)describesruralareasassmallorunincorporatedregions

withapopulationdensityoflessthan1,000peoplepersquaremile.

Furthermore,theconditionofeducationinruralareastendstolag

farbehindthatinurbanareas.Thisiscausedbyarangeoffactors,

includinginadequatefacilities,alackofcompetentteachingpersonnel,

poorinfrastructure,andlimitedaccesstolearningresources.Subijanto

(2018)emphasizes thatthe educationalunderdevelopmentofrural

schools is influenced by teacheravailability,studentconditions,the

sufficiency of educationalinfrastructure,funding support,and the

geographical location of the area. In Indonesia,the 3T regions

(Tertinggal,terdepandanterluar)representruralareaswhoseeducational

developmentremains behind due to difficultgeographic conditions,

limitedhumanresources,socio-culturalbarriers,andfundingconstraints.

Basedontheintegrationoftheabovedefinitionsandperspectives,

theresearcherdefinesruralareaasaregionlocated farfrom urban

centers,characterized by challenging topography,limited access to

modernpublicservices,agrarian-basedlivelihoods,andlow population

density.These areas generally face complex developmentalbarriers

especiallyinthefieldofeducationduetoinsufficientfacilities,unqualified

teachingstaff,underdevelopedinfrastructure,andbothgeographicand

socio-culturallimitations..
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b.ChallengesofEnglishlanguageteachinginRuralArea

Themeaningofthewordchallengereferstoanobstaclefacedto

stimulatetheabilitytocarryoutataskorfunctiontoachievethestated

goals.InKBBIthemeaningofthewordchallengeissomethingoran

objectthatinspiresdeterminationtoincreasetheabilitytoovercome

problems ordifficulties which become a stimulus to work harder.

AccordingtoBurcu(2019)Challengecanbecategorizedintodifferent

types,including creators,chooser,maintainers and avoiders,each

representing different approach to dealing with difficulties. From

definitionsaboveresearchertakeconclusionthatchallengeisobstacle

anddifficultiesthatcanstimulateabilitiesinaprocess.

AccordingtoJoseph(2022)saidthatteachingEnglishinruralareas

facesseveralsignificantchallenges.Thesechallengescanbecategorized

into three main areas: infrastructure, psychological factors, and

geographicalconstraints.

1.InfrastructureChallenges.

EffectiveEnglishteachingrequiresadequateinfrastructuretocreatea

conducivelearningenvironment.AccordingtoZaky(2024),effective

English teaching requires adequate infrastructure to create a

conducivelearningenvironment.Unfortunately,manyruralareasface

significantlimitationsinthisregard,Ruralschoolsareofteninpoor

repair,poorlyfasilities,poorlyaccess(AtchoarenaandGasperini,2003).
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Whichcanbecategorizedasfollows:

a.InadequateSchoolBuildings.Manyruralschoolshavebuildings

thatarecramped,damaged,orunsuitableforlearning,reducing

comfortandeffectivenessinteaching.

b. Lack of Comfortable Classrooms. Classrooms are often

overcrowdedandpoorlyventilated,negativelyimpactingstudents'

focusandtheoveralllearningprocess.

c.AbsenceofWell-StockedLibraries.Schoollibrariesinruralareas

often lack sufficientEnglish-language books,limiting students'

accesstoadditionallearningresources.

d. UnavailabilityofLanguageLaboratories.Languagelaboratories,

whichareessentialforpracticinglisteningandspeakingskills,are

rarelyfoundinruralschools.Accordingtoanggelaetal.(2024)

ArguethatonethechallengesteachingEnglishinruralareaislacak

offasilitiessuchasEnglishlab

2.Psychologicalchallenges.

PsychologicalfactorsalsoplayasignificantroleintheDifficulties

encountered in teaching English in ruralareas.These bellow are

psychologicalchallengesinruralareas:

a.NegativePerceptionofEnglish.Englishisoftenviewedasirrelevant

tostudents'culturalanddailycontexts,makingthem lessengaged
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inlearningthelanguage.

b.Low Self-Confidence.Studentsfrom economicallydisadvantaged

backgroundsoftensufferfrom lowself-esteem,perceivingEnglish

asadauntingsubject.Thisissupportedbyfindingsfrom Soomro

etal.(2023),whoreportedthatstudentswithruralbackgrounds

frequentlyexperienceanxietyandhesitationwhenspeakingEnglish,

oftenleadingtosilenceoravoidanceinclassroom interactionsdue

tolackofconfidenceandfeelingsofembarrassment.

c.LimitedFamilySupport.Familiesinruralareasfrequentlylackthe

means or awareness to provide adequate support for their

children'slearning.

3.GeographicalChallenges.

Thegeographicalisolation ofruralareasalso presentssignificant

obstaclestoEnglishteaching.Thesechallengesinclude:

a. RemoteLocations.Ruralareasarefarfrom urbancenters,making

them lessappealingtoqualifiedteachers,whooftenpreferurban

schoolswithbettercareeropportunities.

b.LimitedAccesstoModernLearningResources.Alackoffacilities

suchascomputers,internetaccess,English-languagemagazines,

andnewspapersrestrictsstudents'opportunitiestoimprovetheir

Englishskills.
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c.Transportation Difficulties. Poor road conditions and long

distanceshinderthedeliveryofmodernlearningmaterialsandlimit

teachertrainingprogramsinruralareas.

Inconclusion,teachingEnglishinruralareasisfraughtwithchallenges

thatspaninfrastructure,psychological,andgeographicalfactors.Thelack

ofadequateinfrastructurehampersthedeliveryofeffectiveeducation,

whilepsychologicalbarriersamongstudentslimittheirengagementwith

thelanguage.Geographicalisolationfurtherexacerbatesthesechallenges

bylimitingaccesstoqualifiedteachersandmodernlearningresources.

WhileJoseph(2022)focusesontheinfrastructural,psychological,and

geographicalaspects ofthese challenges,otherscholars have also

contributed to the discussion byhighlighting differentdimensions of

teachingEnglishinruralsettings.

Meanwhile,Joni&Ali(2024)categorizethechallengesoflearningEnglish

inruralareasasfollows:

1.Infrastructurelimitations.Poorinfrastructureinremoteareasreduces

students'motivation and interestin learning.Many schools are

inadequate,with minimallearning facilities and limited access to

technologyandeducationalresourcessuchas:

a.Laboratories

b. Librariesand,
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c.Basic facilities such as clean water and sanitation.These

conditionscausestudentstofallbehindthosewithaccesstobetter

infrastructure.

2.Shortageofqualifiedteachers.Ruralandremoteareasoftensuffer

from ashortageofqualifiedteachers.Experiencedteacherstendtobe

reluctanttobepostedtoremoteareasduetothelackoffacilities,

geographicalisolationandlimitedcareeropportunities.Asaresult,

these areas are often filled with inexperienced orinsufficiently

qualified teachers,which negatively impacts teaching quality and

studentacademic achievement.The lack ofongoing training and

professionalsupportalsoexacerbatesthissituation.

3.Limitedaccesstolearningresources.Studentsinruralareashave

limitedaccesstoessentiallearningresources,suchas:

a.Textbooks

Inruralareas,studentshavelimitedaccesstotextbooks,makingit

difficultforthem tocompleteassignments,understandlessons,

andprepareforexamseffectively.

b.Technologyandotherteachingmaterials.Thishinderstheirability

tofollowlessonswell.

4.GeographicalChallenges.Geographicalfactorssuchas:

a.Longdistancesbetweenhomeandschool,canhinderaccessto
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educationbyincreasingtraveltime,costs,andfatigue,especiallyin

ruralorremoteareas.

b. Difficultterrainandpoorroadconditionsaremajorbarriersto

educationaccessibilityinremoteareas.Thelonganddangerous

journeythatstudentshavetotakeeverydaytoreachschoolcan

draintheirenergyandtime,leadtohighabsenteeism anddropout

rates,anddisruptlearningcontinuity.

Adedeji&Olaniyan(2011)categorizethechallengesofeducationin

ruralareasasbelow:

1.Poorteacher'sstatus.Oneofthemainchallengesineducationisthe

undervaluation of teachers, particularly regarding financial

compensation.Ziaul(2018)addedthatprovidingallowancescanserve

asadrivingfactorforteacherstoenhancetheirperformanceand

professionaldevelopment.Withadditionalincome,teachersbecome

moremotivatedtocarryouttheirdutiesmoreeffectively,especiallyin

remoteareasthatoftenfacevariouslimitations.

a.Teachers'low salaries compared to other professions with

comparablelevelsofeducationandexperienceareoneofthemain

challenges.

b.Inadequateandoftenlatesalariescausemanyteacherstoseek

additionalincome,whichaffectstheirperformance.
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2.Poorcareeradvancement.Opportunitiesforcareerdevelopmentand

furtherstudyareoftennotavailableinruralareas.Delaysinsalary

paymentsandlackofpromotionopportunitiesalsocontributetolow

teachermotivation.

3.Outrightneglectofteachersinruralschools.Ruralschoolsareoften

overlookedbypoliticiansandeducationadministratorswhoaremore

focusedonproblemsinurbanschools.Teachersbeingpostedtorural

areasaresometimesseenasaform ofpunishment.

4.Lackofqualifiedteachersinruralschools.Manyruralareasexperience

ashortageofqualifiedteachers.Manyteachersarereluctanttostayin

ruralareasduetosocial,professionalandculturalisolation,aswellas

duetolow salariesandlackofaccesstoprofessionaldevelopment

opportunities.

5.Problemsofrecruitingandretainingteachers.Findingandretaining

teachersinruralareasisparticularlydifficult.Teacherswhohavea

ruralbackgroundorexperienceinruralcommunitiestendtosurvive,

butmanychooseurbanplacementsduetothebetterqualityoflife,

access to healthcare, and more professional development

opportunitiesincities.

6.Poorfundinginruralschools.Severeunderfundingleadstoavarietyof

problems,suchas:

a.Lowstudentenrollmentrates
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b.Lackofteachercommitment

c.Lowqualityoflearningoutcomes

d.Poormaintenanceoffacilitiesand

e.Inadequateteachersalaries.

7.Poorqualityofeducation.Thequalityofeducationinruralareasis

generally low,with poorlearning outcomes especially in literacy,

numeracyandlifeskills.Schoolsinruralareasoftenlagbehindurban

andprivateschools.

8.Preparationandtrainingofteachers.Teacherpreparationandtraining

is often inadequate.Unattractive working conditions lead to low

interestinbecomingateacher,whileexistingtrainingprogramsare

unabletoattracthigh-qualitycandidates.Inaddition,mostteachersdo

nothaveastrongcommitmenttotheprofessionastheyseeitasa

temporaryoption.

9.Poorinfrastructuralfacilities.Infrastructurefacilitiesinruralschools

areofteninverypoorcondition,suchas:

a.Buildings

b.Lackofaccesstocleanwater

c. Sanitationandelectricity,andsafetyconcernsduetounmaintained

facilities.
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10.Problems ofaccess.Access to education in ruralareas is lower

comparedtourbanareas,withmanychildreninruralareasnever

attendingschool.Factorssuchas:

a.Opportunitycost

b. lowlevelsofparentaleducationand,

c. lackofsupportathomecontributetolow educationparticipation

inruralareas.

11.Poormonitoringofteachers.Monitoringteachersinremoteareasis

verydifficult,whichresultsinhighteacherabsenteeism.Inaddition,

supportand inspection services are often weak,so the weakest

teachersgettheleastsupport.

Manyschoolsinruralareasfaceashortageofskilledandwell-

trainedEnglishteachers.Thisiscompoundedbythelackofeffective

teachertraining,whichimpactsonthequalityofteaching.Inaddition,the

teachingmethodsandmaterialsusedoftendonotmatchtheneedsofthe

students,hamperingtheeffectivenessofthelearningprocess.Limited

Englishlessonhoursalsoreducestudents'opportunitiestopracticeand

improve theirskills.Limited pedagogicalknowledge among teachers

contributes to the difficulty in achieving optimalresults in English

languageteaching(Chowdhury,2015).

Based on theexplanationsfrom thetheoriesabove,itcan be
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concludedthatthechallengesofEnglishlanguagelearninginremote

areasinclude:

a)Infrastructure.Challengesininfrastructureinclude:

 Poorandinadequateschoolbuildings.

 Crampedandpoorlyventilatedclassrooms.

 Lackofcleanwaterandsanitation.

 Librarieswithlimitedresources.

 Lackoflanguagelaboratories.

 Limitedaccesstoelectricityandtechnology.

b)Challenges in the psychological.Challenges in the psychological

aspectinclude:

 NegativeperceptionofEnglish.

 Lowself-confidenceamongstudents.

 Lackoffamilysupportcansignificantlyaffectstudents'motivation

tolearn.

c)Geographicalaspect.Challengesinthegeographicalaspectinclude:

 Remoteandhard-to-reachschoollocations.

 Difficultterrainandpoorroadconditions
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 Limitedaccesstomodernlearningresourcessuchastheinternet

andEnglishbooks.

d)Teaching Workforce and EducationalPolicies.Challenges in the

teachingworkforceandeducationalpoliciesinclude:

 Shortageofqualifiedteachersinruralareas.

 Lowsalariesandincentivesforteachers.

 Limitedopportunitiesfortrainingandprofessionaldevelopment.

 poorfundinginruralschool

c.StrategiesofEnglishlanguageteachingininRuralschools

AccordingtotheBigIndonesianDictionary(KBBI),strategyreferstoa

plannedmethodorapproachdesignedtoachieveaspecificgoalorsolve

a particularproblem.In the contextofeducation,strategy involves

structuredplans,actions,ortechniquesthatareimplementedtoaddress

challengesandimprovelearningoutcomes.Thesestrategiescaninclude

theuseoftechnology,innovativeteachingmethods,orothersystematic

approachestoenhancetheteachingandlearningprocess.Inteaching

English in rural areas,implementing effective strategies requires

additionaleffortstoovercomechallengesandensurethelearningprocess

runs optimally.Below are some strategies proposed to improve the

teachingofEnglishinruralschools.

Adedeje& Olaniyan (2011)proposeseveralstrategiesto improve
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English language teaching in rural areas, which include various

approachestoenhanceteacherquality.

1.Improvingteachers'workingconditions.Ziaul(2018)suggeststhat

improvingteachers'workingconditionscanbeachievedby:

a.Salary increases.One strategy to improve teachers'working

conditions is through salaryincreases,which can significantly

enhancetheirwell-beingandreducetheneedforadditionalincome

sources,allowingteacherstofocusmoreontheirteaching.

b.Hardshipallowances.Financialincentives,suchasallowances,can

serve as a motivating factor for teachers to improve their

performanceandprofessionaldevelopment,especiallyinremote

areas.

c.Transportationbenefitsforteachersworkinginruralareas,aswell

as non-financial incentives such as housing and career

developmentopportunities.

2.Developmentofteacherprofessionalism.whichcanbeachievedby

providingspecializedtrainingandfurthereducationopportunitiesfor

teachersinruralareasthrough:

a.Onlinetrainingprograms

b.Workshops

c.Seminarsorscholarshipsforteacherstopursuehighereducation.
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3.Politicalcommitmenttoruraleducationiscrucial.Governmentsmust

show theircommitmentbyallocating sufficientbudgets,providing

humanandfinancialresources,andimprovingschoolfacilities.

4.Communityparticipation.Increasecommunityparticipationinschool

managementandrecognitionoftheroleofteachersinruralareas.

Collaborationbetweenschoolsandcommunitiescanhelpimprovethe

qualityofteaching.

5.Teacherrecruitmentandtraining.Recruitteachersfrom surrounding

areastoteachinruralareasandprovidespecializedtrainingsothat

theycanovercomethechallengesofthearea.Thegovernmentalso

needs to provide continuous training and distance education for

teachersinremoteareas.

6.Useofinformationandcommunicationtechnology(ICT).UtilizeICTto

expandandimprovelearningopportunitiesforstudentsinruralareas.

However,thisrequiresadequateinfrastructure,includingalternative

sourcesofelectricitysuchassolarpowerorgenerators.

Inlinewiththis,theuseofinformationandcommunicationtechnology

(ICT)canbeasolutiontoexpandandimprovelearningopportunities

forstudentsinruralareas.However,utilizingICTrequiresadequate

infrastructure,including alternative energy sources such as solar

power or generators. Moreover, providing performance-based

incentives,suchasbonusesforschoolsthatsignificantlyimprove
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studentachievement,canencouragebetterteachingqualityinrural

schools.Equallyimportant,addressingissuessuchasclasssizeand

teaching methods by providing training on multi-grade teaching

techniquesandadjustingschoolschedulestofittheneedsofrural

communities,especiallyduringplantingandharvestingseasons,will

helpimproveteachingquality.

Inadditiontothesestrategies,Shan& Aziz(2022)highlight

otherimportanteffortstoenhanceEnglishlanguageteachinginrural

areas.OneoftheseeffortsisprovidingappropriatetrainingforEnglish

teacherstoimprovetheircompetenciesandskills,particularlyinareas

thatmay have limited resources.Furthermore,building positive

attitudes toward English language teaching among teachers is

essential.Teachers with a positive attitude are more likelyto be

motivatedandenthusiastic,whichinturncanpositivelyimpactstudent

learning outcomes.Creating a supportive work environmentand

recognizingteachers'hardworkcanhelpbuildthesepositiveattitudes.

Additionally,Shan&Aziz(2022)emphasizetheimportanceof

upgradingfacilities,infrastructure,andteachingaidstosupportmore

effectivelearning.Adequateinfrastructure,suchasproperclassrooms

andaccesstotechnology,allowsteacherstofocusmoreonteaching

without being distracted by technicalissues or lack of tools.

Furthermore,promotingeffectivecommunicationbetweenparentsand

teachers is vitalfor supporting students'learning development.
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Involvedparentscanhelpreinforcewhathasbeentaughtatschool

throughregularmeetings,studentprogressreports,andopenchannels

ofcommunicationbetweenteachersandparents.Alltheseefforts

complementeach otherand contribute significantly to improving

Englishlanguageteachinginruralareas.

AccordingtoLiu(2024)Englishlanguageteachingstrategiesin

ruralareasarecategorizedintofourcategories:

1.Emphasisonteachermoraldevelopment.Thefirst,teacherEthics

Education.Schools are expected to strengthen ethics education

amongruralteacherstoensurethattheybecomeimportantguidesin

thecomprehensiveandhealthydevelopmentofruralstudents.This

educationincludesstrengtheningpoliticalideology,professionalethics,

legaleducation,andmentalhealthprotectioninpre-andpost-work

skills training.Second,sensitivity to teacherethics.Amid rural

revitalization,schools need to run teacherethics education and

promotioncampaigns.Thesecampaignsshouldincludeprohibitions

against unethical behavior,and promote relevant policies and

regulations to ensure compliance.Third,improved regulation of

teacherethics.Thegovernmentisexpectedtoformulateappropriate

lawsonteacherethicsandestablishalong-term mechanism toensure

thatteachersbecometransmittersofadvancedsocialistcivilization

ideasandtraditionalculturaleducation.
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2.ImprovingtheeducationconceptofruralEnglishteachersthrough

enhancedlearningofnewcurriculum standards.RuralEnglishteachers

shouldlearnnew curriculum standardsandusemodernmethodsin

teaching.Thisincludestheuseofout-of-classactivitiesthatrelateto

reallife,suchascommunityresearchandtheuseoflocalresourcesto

improvestudents'adaptabilitytosociety.

3.ImprovingtheprofessionaltrainingofruralEnglishteacherswiththe

internetcompulsoryeducationsupportmodel.Thegovernmentshould

strengthenprofessionaltrainingforEnglishteachersbyutilizingthe

internetmodel,which includesthe construction ofa synchronous

online classroom network between urban and ruralschools.The

governmentshouldmakeruralteachertrainingabasicservicesystem,

withfinancialsupporttoensurethequalityandtimelinessoftraining.

Thistrainingincludesteachingnew curricula,new methodsandnew

technologiestoimprovepracticalskillsinteaching.

4.Increasing the salary ofruralEnglish teachers through financial

subsidies forruralteachers.The governmentprovides financial

subsidiestoruralteacherstoimprovetheirwelfareandstabilizethe

teachingforceinruralareas.Forexample,teachersworkinginpoor

areasreceiveadditionaltraining subsidies.In addition,solving the

problem ofteacherhousing.Thegovernmentisexpectedtoaccelerate

housingprojectsforteachingstafftoaddressthehousingproblems

experiencedbyruralteachers.Expandingchannelstofilltheneedfor
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teachersinruralareasshouldalsobeconsidered.Thegovernment

shouldexpandthechannelsforrecruitingnew teachersandoptimize

theallocationofteachertrainingresourcesinruralschools.

Inconclusion,basedonthetheoriesabovethestrategiesforimproving

EnglishLanguageTeaching(ELT)inruralareascanbecategorizedin

aspects:

1)ImprovementofTeacherQualityandWelfare:

 Increasingsalariesandallowancesforteachersinremoteareas

toenhancetheirwell-being.

 Providingadditionalincentivessuchashardshipallowances,

housingfacilities,andtransportationallowances.

 Developingteacherprofessionalism throughtraining,seminars,

workshops,andadvancededucationscholarships.

2)Strengthening Infrastructure and Utilization of Technology to

SupportEnglishLanguageLearninginRuralAreas:

 Constructingandimprovingschoolfacilities,suchasproper

classrooms,languagelaboratories,andadequatelibraries.

 Providing teaching aids,including textbooks,digitallearning

materials,andaccesstotechnologyandtheinternet.

 Developingalternativeenergysources,suchassolarpoweror
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generators,toaddresselectricityshortagesinremoteareas.

 Using digitaltechnologyto supportlearning,suchasonline

classes, educational applications, and school networks

connectingurbanandruralareas.

 Providingtrainingforteacherstoeffectivelyutilizetechnologyin

thelearningprocess.

 Ensuringbetterinternetaccesstosupportdigital-basedlearning.

3)Institutionaland Community Engagementin Supporting Rural

Education

 Collaborationbetweeninstitutionalandschool inallocating

sufficientbudgets,and

 Collaborationbetweenschoolsandcommunities
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B.ReviewofRelatedStudies

Someresearchershadconductedresearchrelatatedtothechallengesand

solutionsteachingEnglishinruralareas.

Thefirstis"TeachingEnglishinRuralAreas:A CloserLookinto Teachers’

Challenges".ThisResearchWasConductedByLennyMarzulina,DianErlina,

MuhamadHolandyah,Budi,andArsuhAmelia.Thisstudyaimedtoexplorethe

challengesencounteredbyEnglishteachersinSouthSumatera,Indonesiawhen

teaching in such environments.The research design employed for this

investigationwasqualitative,utilizingacasestudyapproach.Thedatacollection

techniqueisdonebysemi-structured interviewswithopen-ended questions.

Thisresearchrevealedsixdistinctchallengesfacedbytheteachersinteaching

English.Thesechallengesinclude:(1)inadequateinfrastructure,(2)insufficient

learning facilities,(3)inadequate learning resources,(4)low proficiencyin

English,(5)unfavorableteachingconditions,and(6)limitedopportunitiesfor

teacherdevelopment.

Second"TeachinginRuralIndonesianSchools,teachers’Challenges".This

researchconductedbyMiaFebriana,JokoNurkamto,DewiRochsantiningsihand

AnggriMuhtia.Theaimsofthisstudyaretofindoutthechallengesfacedby

teachers,especiallyEnglish languageteachersin carrying outteaching and

learningactivitiesinruralIndonesianschools.Theapproachusedinthisstudyis

qualitative research.The data collection technique is done by open-end

questionnaireandinterview.TheresultofthisstudyrevealsthatSM-3Tteachers
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whohavetaughtinruralIndonesianschoolshaveexperiencedseveralchallenges

dealingwith1)infrastructure,2)sourceoflearning;3)languagebarrier;4)parent

mindset;5)inadequacyofteachers;6)studentcompetence,and7)student

mindset.

Thirdly,"ChallengesofTeachingEnglishforElementarySchoolStudentin

Indonesian Rural Areas".Conducted by FitriNurLaila, YeniPrastiwi and

EndangFauziati.Theaimsofthisstudyistoanalyzethechallengesofteaching

English foryoung learners in Indonesian ruralarea.This study employed

qualitativemethodologyandcasestudywasusedasaresearchdesign.Thedata

collection techniques is done by observation,semi-structure interview and

documentation.Thisstudydiscoveredthattherewerefivemainchallengesof

teachingEnglishinruralareaswhichwerethestatusofEnglishincurriculum,

lackofqualifiedEnglishteacher,insufficientofeducationalfacilities,students’

negativeattitudestowardEnglishandstudents’socio-economicbackground.

Everyresearchthatiscarriedout,bothpreviousresearchandcurrent

research,ofcoursetherearesimilaritiesanddifferencesbetweentheseresearch

studies,aswellthisresearch,thisresearchalsohassimilaritiesanddifferences,

amongthem isthisresearch.Thesimilaritiesbetweenthisresearchandprevious

research are similarities in discussing challenges and teaching variables.

Meanwhile,thedifferencebetweenthisresearchandthethreestudiesabovelies

inthefocuspointofthediscussion,wherethethreestudiesaboveaim tofind

outthethechallengesteachingEnglishinruralareas.Meanwhile,thisresearch

aimstofindoutchallengesandsolutionsteachingEnglishinruralareas.The



34

datacollectiontechniqueinthefirstresearchusedsemi-structurewithopen-

ended question,the second research used open-ended questionaries and

interview andthelastresearchusedobservation,semi-structureinterview and

documentation.Meanwhile,thisresearchusesobservationandinterviewstoget

moredetailedandspecificdata.
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C.ConceptualFramework

TeachingEnglishLangugage(ELT)inrural

areas

Challanges
Strategies

a. Infrustructure:

Poor and inadequate school
buildings, cramped and poorly
ventilatedclassrooms,librarieswith
limited resources,lackoflanguage
laboratories, unstable electricity
access, and minimal learning
technology.

b.Psychological:Negativeperceptionof
English,lowself-confidenceamong
students,minimalfamilysupportfor
learning.

c.Geografical:Remoteandhard-to-
reachschoollocations,difficult
terrainandpoorroadconditions,
limitedaccesstomodernlearning
resourcessuchastheinternetand
Englishbooks.

d.TeachingWorkforceandEducational
Policies:Shortageofqualified
teachersinruralareas,lowsalaries
andincentivesforteachers,limited

a.Improvingteachers’conditions
andprofessionaldevelopment:
Salaryincreasesand
allowances,effectivetrainingto
improveteachers'skillsinnew
teachingmethodsand
technologies.

b.StrengtheningInfrastructureand
UtilizationofTechnologyto
SupportEnglishLanguage
LearninginRuralAreas:
Constructingandimproving
schoolfacilities,suchasproper
classrooms,language
laboratories,andadequate
libraries.

c.InstitutionalandCommunity
EngagementinSupportingRural
Education:Collaboration
betweeninstitutionalandschool
inallocatingsufficientbudgets,
andCollaborationbetween
schoolsandcommunities.
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CHAPTERIII

RESEARCHMETHOD

A.DesignoftheResearch

Thisstudyemploysaqualitativeresearchdesignusingacasestudy

approach.Qualitativeresearchmethodisparticularlyvaluableforexploringand

understandingthemeaningsassociatedwithsocialorhumanitarianissues(Fitria,

2024).According to Creswel(2016)said thatqualitative research aims to

understandtheperspectivesofindividualsorgroupsregardingsocialorhuman

problems.

Inthiscontext,thequalitativeapproachisespeciallyrelevantasitallows

researcherstoconductthein-depthexplorationnecessarytocomprehendthe

complexitiesoftheissuesbeinginvestigated.Oneofthestrategiesutilized

withinqualitativeresearchisthecasestudy.Creswell(2016)describesacase

studyasa research strategythatinvestigatesa specificcaseinvolving an

individual,organization,orcommunityto gatherunique insights.Thus,this

researchappliesaqualitativeapproachthroughacasestudyto thoroughly

explorethesocialorenvironmentalphenomena.Thestudyconsidersvarious

factorssuchasplace,time,andeventsthatcontributetoadeeperunderstanding

ofthesubjectmatter.Thedatacollectedinqualitativeresearchtypicallyconsists

ofwords,images,andnon-numericalinformation,allowingtheresearcherto

provideamoreholisticviewofthephenomenaunderinvestigation.

Inthiscasestudy,thefocusisonexploringthechallengesandstrategies
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inteachingEnglishatUPTSMPNSatuAtapKebunTinggi,locatedinaruralarea.

Theresearchgathersdatathroughobservationandstructuredinterviewstogain

adeepunderstandingofthespecificchallengesfacedbyteachersandstudents

inthisuniqueeducationalenvironment.Thecasestudymethodallowsfora

detailed exploration of the characteristics,traits,and models of these

phenomena,ultimatelyaimingtoprovideacompleteandnuanceddescriptionof

theeventsandissuesencounteredintheteachingprocess.

B.ResearchLocation

This research is conducted at UPT SMPN SatuAtapKebunTinggi,

kecamatanKamparKiriHulu,kabupatenKampar,ProvinsiRiau.Aschoollocated

inruralarea.Thereasonstheresearcherchosethislocationarefirstlythatthere

hasbeennosimilarresearchinthearea,secondlythereareproblemsthat

needed to be solved in thatschooland finallyas the participation ofthe

researcheraspartoftheschoolindevelopingsomethingnew.

C.ResearchInformants

Researchinformantsareindividualsorgroupsselectedtoproviderelevant

dataandinformationtoanswerresearchquestions.Theselectionofinformants

isbasedontheirknowledgeorexperiencerelatedtotheresearchtopic,enabling

thedataobtainedtoofferdeepinsightsandacomprehensiveanalysisofthe

issuesbeingstudied.Inthisresearch,therearetwomaintypesofinformants:

key informants and supporting informants,chosen to provide a holistic

perspectiveonthechallengesandstrategiesinEnglishlearningatSMPNSatu
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AtapKebunTinggi.ThekeyinformantsinthisstudyaretheEnglishteachersat

SMPNSatuAtapKebunTinggi,whoserveastheprimarysourceofinformation.

Theteacherswereselectedbecausetheypossessin-depthknowledgeofthe

English learning process,the challenges encountered,and the teaching

strategiesandmethodsapplied.Informationfrom theteachersisexpectedto

identifyfactorsthatinfluencetheeffectivenessofEnglishteaching,especiallyin

aruralschoolsetting,thusprovidingimportantinsightsintothetechnicaland

practicalaspects ofEnglish instruction atthe school.In addition to key

informants,therearealsosupportinginformantswhoprovidesupplementary

datatosupportandcomplementtheinformationfrom thekeyinformants.The

supportinginformantsinthisstudyincludeschoolmanagementandstudents.

Schoolmanagement,which consists ofthe principalorvice-principal,and

administrativestaff,offersperspectivesonschoolpolicies,facilityavailability,

andinstitutionalsupportprovidedtofacilitateEnglishlearning.Theyunderstand

various externalfactors thatcan supportorhinderthe learning process.

Meanwhile,studentsofferperspectivesbasedontheirexperiencesaslearners,

including theirlearning motivation,interests,and challenges they face in

attendingEnglishclasses.

D.Instrumention

Researchinstrumentsaretoolsusedtocollectdataneededinresearch.In

this study,data obtained through two main types ofinstruments,namely

observationandinterviews.Thesetwoinstrumentsarechosenbecausethose

canproviderichandin-depthdata,whichisneededtoanswertheresearch
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questionscomprehensively.Thesetwoinstrumentswillfocusonthechallenges

andstrategiesofEnglishlanguageeducationatUPTSMPN satuatapkebun

tinggiinruralareas.

a.Observation

Theobservationsheetusedinthisstudyincludesindicatorsgroupedinto

categories such as physical infrastructure,geografical,Strengthening

Infrastructure and Utilization of Technology;electricity,road access.

Observationswillbeconductedafewdaysintheclassroom andalsooutof

theclassroom.Theobservationsheetemploysasimpleyesornochecklistto

ensureclarityandconsistencyindatacollection.

b.Interview

Aninterviewisaconversationbetweenaninterviewerandarespondentto

obtainrelevantinformationrelatedtotheresearchtopic.Inthisstudy,the

type ofinterview used is semi-structured interview.A semi-structured

interview combinesasetofpreparedquestionswiththeflexibilitytoask

additionalquestionsbasedontheflowoftheconversationandtheresponses

oftheparticipants(Sugiyono,2019).Thisallowstheresearchertoexplore

participants’experiencesandperspectivesmoredeeplyandnaturally.

Semi-structuredinterviewsarechosenbecausetheyofferabalancebetween

consistency and adaptability.While the main questions ensure thatall

importantaspectsoftheresearcharecovered,theflexibleformatenablesthe

researchertoprobefurtherwhenunexpectedorinsightfulanswersarise.This
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method isparticularlyusefulforexploring complexissues,such asthe

challengesintheruraleducationsystem,whichmaynotbefullycaptured

throughstructuredquestionsalone.

Inthisstudy,theinterviewsaim toexplorethechallengesfacedinthe

educationsystem inruralareas,aswellasgatherinformationregarding

educationalfacilities,access,andavailablesupport.Theparticipantsinclude

anEnglishteacher,theheadmaster,schoolmanagementstaff,andseveral

studentsatUPTSMPNSatuAtapKebunTinggi.

E.Validity

In this qualitative case study,the instruments used consistofa semi-

structured interview guide and an observation sheet.To ensure thatboth

instrumentsarealignedwiththeresearchfocusandcapableofelicitingrelevant

data,acontentvaliditytestwasconductedpriortofielddatacollection.

Thecontentvaliditywillbecarriedoutbyconsultingtheinstrumentswith

threeexpertsinEnglishEducationwhohaveadequateacademicbackgrounds

andteachingexperience.Theseexpertswillbeaskedtoassesstherelevance,

clarity,and alignmentofeachitem withtheresearchobjectives,namelyto

explorethechallengesandstrategiesinEnglishlanguageteachinginarural

schoolcontext.Basedontheirsuggestions,severalrevisionsweremadeto

improvetheclarityand comprehensivenessoftheinstruments.Thisexpert

validationprocesshelpedensurethattheinstrumentsadequatelycoveredthe

keyaspectsofthestudy.
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TheresultsoftheexpertassessmentswerethenanalyzedusingAiken’sV

formulatodeterminethedegreeofcontentvalidityofeachitem,itcanbeseen

Appendix..(page..).Theformulausedisasfollows:

Table3.1criteriaofcontentvalidityusingtheAIKENindex

Indexvalidity Interpretation

V>0,8 Veryvalid

0,4<V<_0,8 Moderatevalid

V_<0,4 Invalid

Source:Aiken,I.R(1985)

F.TechniquesofDataCollection

In a study,data is something thatis reallyneeded byresearchers,

thereforetogetaccuratedata;datacollectiontechniquesareveryconcerned.

Thereareseveraltechniquesincollectingdatainthisresearch.

a.Observation

ThedatacollectiontechniqueWillbeusedisnon-participatoryobservation.

Innon-participatoryobservation,theresearcherisnotdirectlyinvolvedinthe

observedactivitiesandonlyactsasanobserverwhorecordsdatawithout

influencing the ongoing activities.The researcherwilluse a structured

observationsheettosystematicallycollectinformationregardingchallenges

andstrategiesinteachingEnglish.Themainfocusoftheobservationisto
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capturedatarelatedto15sub-indicators.StepsofObservation:

Theresearcherconductedobservationovertwodays.Thestepswereas

follows:

 Onthefirstday,theresearcherobserved bothinsideandoutsidethe

classroom.

 Outsidetheclassroom,theresearcherexaminedtheschoolenvironment,

includingthephysicalconditionofthebuildingsandtheavailabilityof

learningfacilities.

 Theresearcherfilledinachecklist(YesorNo)basedontheobservation

statementsregardingtheschoolinfrastructureandavailableresources.

 Insidetheclassroom,theresearchersatatthebackoftheclassand

observedtheteachingandlearningprocess(whetherstudentswereactive

orpassiveinthelearningprocess).

 Theresearcherfilledinaclassroom observationchecklist(YesorNo)

accordingtotheindicatorslistedintheobservationsheet.

 Additionalfield notes and importantinformation were written in the

"Remarks"sectionoftheobservationform.

 Onthefollowingvisit,theresearchercontinuedtheobservationoutside

theclassroom,includingtheschoollibraryandthestudents’dailyjourney

toschool.
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 The researcher observed the geographicalconditions and physical

challenges (e.g.,road conditions orterrain)thatstudents face when

travelingtoschool.

b.Interview

Inthisstudy,interviewsareusedasadatacollectiontechniquetoobtain

information directly from respondents through face-to-face interaction.

Interviews are conducted in Indonesian to avoid misunderstandings and

ensuremoreaccurateresults.Thesebellowstepsofinterview:

 Theinterviewswereconductedovertwodaysusingasemi-structured

interviewguide.

 Onthefirstday,theresearcherinterviewedtheEnglishteacheranda

groupofstudents.

 The studentinterviews were conducted with six participants:two

studentsfrom eachgradelevel(Grades7to9),selectedbasedonthe

English teacher's recommendation fortheirability to communicate

actively.

 Thestudentsweregatheredinoneroom,andtheresearcheraskedeach

questioninturn.Follow-uporprobingquestionsweregivenwhenanswers

wereincompleteorunclear.

 Oneofthestudentparticipantshelpedwithdocumentingthesession.
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 The interview with the English teacherwas conducted individually,

focusingonthechallengesandstrategiesinteachingEnglishinarural

context.Additionalquestionswereaskedasneededtoexploredeeper

insights.

 Onthesecondday,theresearcherinterviewedoneschooladministrative

staffmemberandtheviceprincipal

 These interviews were also conducted individually and focused on

institutionalchallenges,availablesupport,andstrategicresponsesrelated

toEnglishlanguageteaching.

 Allinterviewsweredocumentedthroughaudiorecordings.

G.DataAnalysis

Thedatawillbeanalyzedbyusingseveralsteps,asaccordingtosugiyono

asbellows:

a.Datareduction

Datareductionrefersto theprocessofclassifyingrelevantdataand

discardingirrelevantinformationtofacilitatethedrawingofconclusions.In

thisstudy,datareductionisimplementedaftertheresearchersgathereddata

from teachersandstudentsatUPT SMPN SatuAtapKebunTinggi.The

reduceddataisutilizedtosupporttheresearchdiscussion.Thecollected
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data then synthesized into conclusions,ensuring thatthe information

presented is accountable.This process involved filtering the results of

observations and interviews,ensuring thatonlyrelevantdata is further

analyzedtoaddresstheresearchobjectives.

StepsofDataReductioninThisStudy:

 Analyzing the checklistobservation results by identifying fulfilled

indicators(√)andunfulfilledindicators(×).

 Groupingobservationresultsbasedonkeythemes,suchasschool

facilities,teachingresources,technology,andinfrastructure.

 Analyzinginterview transcriptsbyidentifyingstatementsthatsupport

orcontradicttheobservationfindings.

 Eliminatingdatathatisnotrelevanttotheresearchfocus.

b. Datadisplay

Inqualitativeresearch,datapresentationisdoneintheform ofabrief

description.Theaim istomakeiteasierforresearcherstounderstandwhat

ishappeningandplanthenextworkstepsbasedonthedataobtained.Data

is presented in narrative form to facilitate researchers in making

conclusions.DataDisplayinThisStudy:

 Dataisdisplayedintablepresentationbasedonindicators.Thefirststep

wastoorganizetheinterviewandobservationdataintotables.Eachtable
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was arranged according to predetermined indicators,covering both

challengesandstrategiesinEnglishlanguageteaching.Withineachtable,

directquotationsfrom fourinformants(teacher,students,administrative

staff,andviceprincipal)werepresentedalongsiderelevantobservation

resultsrelatedtothesameindicator.Thisarrangementaimedtopresent

thedatainacomprehensivemannerandtoshowthealignmentbetween

sourcesanddatacollectionmethods.

 Narrative explanation ofeach table.Aftereach table,the researcher

providedanarrativedescriptiontoexplainthecontentofthetableina

descriptive and objective manner.This explanation highlighted the

perspectivesofeachinformantandrelatedfieldobservations.

 Observationandinterviewdataarecomparedusingatriangulationmatrix.

c.Conclusion

Conclusionisdrawnafteralldatahasbeenanalyzedandcomparedusing

methodologicaltriangulation.Thisstepaimstoensurethattheresearch

findingsarevalid,accurate,andtrustworthy.Inthisstudy,conclusionsare

based on theanalysisofthechallengesand strategiesteachersusein

teachingEnglishatUPTSMPN SatuAtapKebunTinggi,particularlyinthe

contextofaruralarea.

Thestepstakeninthisstageinclude:

 Drawingconclusionsbasedonkeypatternsfoundinobservationsand
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interviews.

 Usingmethodologicaltriangulationto ensurethatdataobtainedfrom

observationsandinterviewssupporteachother.Ifdiscrepanciesindata

arise,conductingfurtheranalysistounderstandtheunderlyingfactors,

suchassubjectivebiasininterviewsorlimitationsinobservations.

 Formulatingthefinalconclusionbasedontheresultsofmethodological

triangulation,ensuring thatthe study produces more objective and

comprehensivefindings.
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BABlV

FINDINGSANDDISCUSSTION

A.Finding

Thefindingsofthisresearcharebasedontheresultsofinterviewsand

observationsconductedfrom March14thto16th,2025.Inthisstudy,several

informantswereinvolved,includinganEnglishteacher,theviceprincipal,school

managementstaff,andstudents.TheresearchwasconductedatUPTSMPN

SatuAtapKebunTinggiandfocusedonidentifyingthechallengesfacedby

EnglishteachersinteachingEnglishandthestrategiestheyusedtoovercome

thosechallenges.

1.DataDescription

Toprovideaclearerpicture,thefindingsarepresenteddirectlyintables,

containingstatementsfrom theinformantsandthecorrespondingobservation

results.

Table4.1InfrastructureChallenges

Observation There is no available language laboratory,computer

units,oraudio equipment,and the Wi-Finetwork is

inadequate.Additionally,thelibraryislocatedfarfrom

theschoolandhasalimitedcollectionofbooks.

Teacher:

Question:Bisakahbapak
jelaskan apa saja
tantangan dari segi
fasilitas dalam
mengajar bahasa

Tantangan darisegifasilitas.Maklum kita didaerah

pedesaan itu tentu fasilitas sangat sulit,terutama

penunjangnya misalnya dalam pembelajaran bahasa

Inggrisituinternetsangatlahpenting,kalaudikotakita

lihatinternetitusangatlahlancar,namundidaerahkita

ini sangatlah minim,belum maksimal, belum bisa
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Inggrisdisekolahini? dimanfaatkandenganbaik.Lalukemudiankomputerdan

Labor kita juga tidak tersedia demikian juga

perpustakaan kita yang buku-bukunya sangatlah

terbatas.Itulahdarisegifasilitas.”

Students:

Question: Apa saja

fasilitas belajar di

sekolah ini yang

menurut kamu masih

kurang, atau belum

bisa mendukungmu

dalam pembelajaran

terutama bahasa

ingris?

“Internetyangkurang,bukuyangkurang,perpustakaan

yang jauh dan bukunya tidak memadaibahkan tidak

tersediabukuyangberbahasaInggris.”

Administrativestaff

Question:Apa saja

tantangan utama

dalam pengelolaan

sekolahini?

“Sekolah kita terletakdidaerah terpencil,kekurangan

fasilitaspendidikan.Teknologipalingdibutuhkandalam

meningkatkankualitaspendidikansepertiinternetdan

unitkomputer.Kita memilikijaringan internetnamun

belum stabilkitajugatidakmemilikiunitkomputer.Buku

sangatterbatasdiperpustakaan.Perpustakaankitajauh

dari sekolah, jadi perpustakaan hanya digunakan

sebelum masukkelasdijam literasisekolah.”

Viceprincipal

Question: Apa saja

tantangan utama

dalam meningkatkan

kualitas pendidikan di

sekolahini?

“Masalahinfrastruktursepertialatpenunjang,terutama

dibidangBahasaInggris.Sebenarnyakitamembutuhkan

laboratorium, namun belum tersedia, buku-buku

perpustakaanyangsangatminim atautidakmemadai.

BasedonTable4.1,thefieldobservationresultsshow thattheschool

doesnothavealanguagelaboratory,computerunits,oraudioequipment,and

theavailableinternetconnectionisunstable.Inaddition,thelibraryislocated
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quite farfrom the classroomsand lacksan adequate collection ofbooks,

especiallyEnglishbooks.Thisconditionissupportedbytheinterview results

from thefourinformants.TheEnglishteacherstatedthatfacilitiessuchasthe

internet,laboratories,computers,andawell-equippedlibraryareessentialinthe

learningprocess,buttheyarenotyetavailableattheschool.Studentsalso

reportedthattheinternetoftenexperiencesissues,textbooksarelimited,andthe

librarydoesnotprovideEnglishbooks.Theadministrativestaffexplainedthat

computersarenotyetavailable,theinternetnetworkisstillunstable,andthe

libraryisonlyusedduringliteracysessionsduetoitslimitedbookcollectionand

distantlocation.Theviceprincipalemphasizedthatinfrastructureproblemsare

amongthebiggestchallenges,particularlytheabsenceofalanguagelaboratory

andthelackoflearningmaterialsinthelibrary.

Table4.3PsychologicalChallenges

Observation The students appeared to be passive and showed limited

engagementinclass

Teacher

Question:Bagai

mana bapak

menggambarka

n kepercayaan

dirisiswadalam

belajar dan

menggunakan

bahasaInggris?

Question:

bagaiamana

dukunganorang

tua terhadap

"Kalaubicarasoalkepercayaandirisiswadalam berbahasaInggris,

terusterangmemangmasihrendah,ya.Banyakdarimerekayang

masih malu-malu,takutsalah ngomong,takutdiketawain teman.

KadangbapakajakngobrolpakaiBahasaInggrisdikelaspunmereka

cuma senyum-senyum aja,nggak beranijawab.Apalagidisuruh

ngomongdidepankelas,sangatsusahsekali.Merekaseringbilang,

‘nggakbisa,Pak,takutsalah.Jadimemangkepercayaandirimereka

inijaditantanganbesardalam prosesbelajar."
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pembelajaran

bahasaingris?

Students

Question:Bagai

mana

perasaanmu

saat berbicara

dalam bahasa

Inggris?Apakah

kamu merasa

percayadiri?

Question:

bagaiamana

dukunganorang

tua ananda

dalam belajar

bahasaingris?

Siswa:kamitidakpercayadirikarenatakutsalahdanjugakarena

kurangnyainteraksidengantemanyangbisaberbahasaingris.

"Kamisusahuntukbelajarsebablingkungankamitidakmendukung

tempatbertanyatidakadadanorangtuapuntidakbisamembatu

karenatidakmengertibahasaingris.

Administrasi

staff

-

Viceprincipla -

BasedonthedatainTable4.2,students’confidenceinusingEnglish

remainsrelativelylow andlow parentalsupport.Observationshow students

appearedtobepassiveandshowedlimitedengagementinclass.Thiswas

evidentwhen theteacherasked questionsto theclass,butmoststudents

remainedsilentandavoidedeyecontact.Thissituationisclearbyinterviewwith

theEnglishteacherstatedthatmoststudentsarereluctanttospeakwheninvited

touseEnglishinclass.Theytendtofeelshy,fearmakingmistakes,andworry
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aboutbeinglaughedatbytheirpeers.Evenwhendirectlypromptedbythe

teacher,studentsoftenrespondwithasmileorremainsilent.

Thisstatementissupportedbystudents’ownresponses,inwhichthey

admitted to lacking confidence when required to speak in English.They

mentionedthatfearofmakingmistakesisthemainreason,alongwithlimited

opportunitiestointeractwithpeerswhoareabletouseEnglish.

Inaddition,theteacherstatedthatstudentsreceivedlittlesupportfrom

theirparentsinlearningEnglish,asmostparentsdidnotunderstandthesubject.

Thiswasalsoconfirmedbythestudents,whoexpressedthesameconcern.

Table4.3GeographicalChallenges

Observation The schoolis located farfrom the students'homes,and

transportationaccessisverydifficult.

Teacher -

Students

Question:

Bagaimana

transportasi

dari rumah

kesekolah

apakah kamu

mendapatkan

kesulitan?

"Jalan menuju kesekolah sangatlah extrim terutama saat

musim hujandimanajalanyangdilaluilicindanberlumpur.

Sebagiandarikamitidakdapathadirkesekolahkarenarumah

jauhdanjalannyayanglicintidakdapatdilewati"

Administrative

staff

-

Viceprincipal

Question:

Bagaiamana

"kitaseringmendapatkankesulitandimanaketikacuacaburuk

sepertihujanmakasiswatidakdapathadirkesekolah.Lalu

ketikaadakegiatanpelatihangurukadangkitamendapatkan

halangankarenafaktorcuaca,banjirdankitajauhdaritempat
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aksesmenuju

sekolah

apakah siswa

sering

mendapatkan

kesulitan?

diadakankegiatantsb"

ThedatainTable4.3showthatgeographicalfactorsareoneofthemain

challengesintheimplementationofeducationatSMPNSatuAtapKebunTinggi.

Observationresultsnotedthattheschoolislocatedquitefarfrom wheremost

studentslive,andtheroadaccesstotheschoolisverydifficult,especiallyduring

therainyseason.Thisstatementissupportedbystudentresponsesindicating

thattheroadtoschoolbecomesveryslipperyandmuddywhenitrains,even

causingsomestudentstobeunabletoattendschool.Thiswasalsoconfirmed

bytheviceprincipal,whostatedthatduringbadweather,studentattendanceis

disrupted,andteacheractivities,suchastrainingorcoordinationoutsidethe

school,areoftenhinderedduetothedistanceandpoorroadconditions.

Table4.4EducationalPersonnelandPolicy

Observation -

Teacher

Question:Sebagai

satu-satunya guru

Bahasa Inggris di

sekolah ini,apakah

haltersebutmenjadi

tantangan bagi

Bapakdalam proses

pembelajaran? Dan

bagaimana

"kalau bapak rasa benar itu menjadi salah satu

tantangandanjugaberpengaruhbagisiswa,sebabdari

tahun Ketahun harike hariitu itu saja guru bahasa

ingrisnya,terkadang mungkin siswa merasa bosan.

Kalaubagibapakitumenjaditantangansebabdalam

mendapatkanpengalamanbapakterbatas.Tidakbisa

berbagipendapat,tidakadatemanuntukbertanyadari

kekurangankita.
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dampaknya

terhadapsiswa?

Students -

Administrasistaff

Question:Bagaimana

sekolah dalam

merekrut guru?

Apakah ada

tantangan dalam

mendapatkan guru

yangberkualifikasi?

"Tantangan tentu ada,soalnya sekolah kita sekolah

terpencildankeciljadiguruyangbarumasukbanyak

yang menghindarkarena susah dalam menyalurkan

kemampuannya yang disebabkan oleh sarana dan

prasarana"

Viceprincipal -

ThedatainTable4.4showthattheshortageofteachingstaffandteacher

recruitmentpoliciesposeadistinctchallengeatSMPNSatuAtapKebunTinggi.

TheEnglishteacherstatedthatbeingtheonlyEnglishteacherattheschoolisa

majorchallenge.Sheexpresseddifficultyindevelopingprofessionallyduetothe

absenceofcolleagueswithwhom shecoulddiscussorexchangeteaching

experiences.Thisconditionalsoaffectsstudents,whoaretaughtbythesame

teachereveryyear,potentiallyleadingtoboredom inthelearningprocess.A

similarconcernwasexpressedbytheadministrativestaff,whostatedthatthe

schoolfaces difficulties in recruiting qualified teachers.As a smallschool

locatedinaremotearea,manynewteachersarereluctanttotakeassignments

there,feelingunabletofullyutilizetheirskillsduetothelimitedfacilitiesand

infrastructureavailable.

Table4.5TeacherQualityandWell-beingEnhancement
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Observation -

Teacher

Question: Apakah

Bapak pernah

mendapatkan

dukungan atau

fasilitasdarisekolah

untuk mengikuti

pelatihan, seminar,

atauworkshopguna

meningkatkan

profesionalisme?

“Ya,bapak mengikutipelatihan yang difasilitasioleh

sekolah.Salah satu bentuk dukungan darisekolah

adalah dengan mengizinkan guru mengikutikegiatan

MGMP (Musyawarah Guru Mata Pelajaran) yang

biasanyadiadakansatuatauduakalidalam setahun.

Kegiataninitidakterjadwalsecarapasti,kadanghanya

satukalisetahun,kadangbisaduakali,tergantungdari

pihakpenyelenggara.MGMPinibukanhanyauntukmata

pelajaranBahasaInggris,tapimencakupsemuamata

pelajaran. Meskipun tidak rutin, kegiatan tersebut

sangatmembantukarenamenjadiajanguntukbertukar

informasidanstrategimengajar"

Students -

Administrativestaff

Question:Bagaimana

upaya sekolah

dalam

meningkatkan

profesionalisme

guru?

"strategisekolah dalam meningkatkan kualitas guru

atau pendidik, yang pertama yaitu memberikan

kesempatan kepada guru untuk mengikutipelatihan

yang berkaitan dengan profesisepertiMGMP,jadi

sekolah mengutus guru yang sesuaipada bidang

tersebut"

Viceprincipal

ThedatainTable4.5show thattheschoolhasprovidedsupportfor

enhancingteacherprofessionalism,particularlythroughparticipationintraining

programsandMGMP(SubjectTeacherWorkingGroup)activities.Theteacher

statedthatshehasparticipatedintrainingfacilitatedbytheschool,especially

throughMGMPactivities,whichareheldapproximatelyonceortwiceayear,

althoughnotonaregularschedule.Accordingtotheteacher,theseactivitiesare
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very beneficialas they provide opportunities to exchange information and

teachingstrategieswithteachersfrom otherschools.Thisisalsosupportedby

theexplanationfrom theadministrativestaff,whostatedthattheschoolhas

specificstrategiesto improveteacherqualitybyproviding opportunitiesfor

teacherstoattendtrainingrelevanttotheirsubjectareas.

Table4.6EnhancementofInfrastructureandEducationalResources

Observation English-languagetextbooksareavailableandusedas

learningaids.

Studentshaveaccesstodigitallearningmaterials,such

asinstructionalvideos.

Teacher

Question:

Bagaimana

Bapak

menyiasati

keterbatasan

buku

pelajaran,

bahan ajar

digital, serta

akses

teknologi

dalam proses

pembelajaran

Bahasa

Inggris di

sekolahini?

“Keterbatasan buku dan bahan ajardigitalmemang

menjaditantangan disekolah ini,apalagiditambah

dengan jaringan internet yang kurang stabil dan

perangkatyangterbatas.Untukmenyiasatinya,bapak

sering membuat sendirimateripembelajaran yang

disesuaikan dengan kondisi siswa. Bapak juga

mengunduh video pembelajaran dan bahan ajardari

internetsaatberada ditempatyang ada sinyal,lalu

bapaksimpandiHPataulaptoppribadidandigunakan

saatmengajar"

Students

Question:

Apakah guru

pernah

menggunakan

"Ada,namuntidaksering.
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video atau

media digital

lainnya saat

mengajar

Bahasa

Inggris?

Seberapa

sering hal

tersebut

dilakukan di

kelas?

Administrasi

staff

-

Viceprincipal

Classroom observationsshow thattheEnglishteacheratSMPN SatuAtapKebun

Tinggiusesdigitallearningmaterials,suchasinstructionalvideos,duringtheteaching

process.Thiswasalsoexplainedbytheteacher,whonotedthatthelimitedavailability

oftextbooksanddigitalresourcesremainsamajorchallenge,compoundedbyan

unstableinternetconnectionandthelackoftechnologicaldevices.Toaddressthis,the

teachercreateslearning materialstailored to students’conditionsand downloads

digitalcontentwheninareaswithinternetaccess,savingitonapersonalphoneor

laptopforclassroom use.Studentresponsesconfirmedthattheteacherhasused

digitalmediainEnglishlessons,althoughonlyoccasionally.Thesefindingsreflectthe

useoftechnologyinteaching,albeitinalimitedcapacity.

Table4.7InstitutionalandCommunityEngagementinSupportingRuralEducation

Observation -

Teacher -
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Students -

Administrative

staff

Question:

Bagaimana

bentuk kerja

sama antara

sekolah dan

pemerintah

dalam hal

pengalokasian

anggaran untuk

mendukung

peningkatan

kualitas

pendidikan di

sekolahini?

“Sekolah bekerja sama dengan pemerintah melalui

pelaporankebutuhankeDinasPendidikan,sepertisaat

fasilitas pembelajaran kurang. Setelah laporan

disampaikan, biasanya pemerintah daerah akan

mengalokasikan anggaran melaluidana BOS atau

program bantuan khusus.Misalnya,tahun lalu kami

menerimabantuanuntukpengadaanproyektor,wifidan

perbaikanruangkelas."

Viceprincipal

Question:Strategi

apa yang

dilakukan

sekolah untuk

membangun

kemitraan

dengan

komunitas lokal

dalam rangka

meningkatkan

mutu pendidikan

di wilayah

terpencilini?

“Kamibekerjasamadengan masyarakatmelaluiperan

aktifkomite sekolah.Komite iniselalu hadirdalam

setiaprapat,memberisaran,danmemberikanmotivasi

kepadagurudansiswa.Kolaborasiinisangatpenting

untuk mendukung mutu pendidikan disekolah kami

yangberadadidaerahterpencil.”
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Basedontheinterview withtheadministrativestaff,itwasrevealedthat

theschoolhasestablishedactivecollaborationwiththegovernmenttosupport

theimprovementofeducationquality,particularlyintermsofbudgetallocation.

Thiscollaborationiscarriedoutthroughareportingmechanism inwhichthe

schoolsubmitsitsneedstotheDepartmentofEducation,especiallyregarding

the shortage oflearning facilities.Afterthe reportis submitted,the local

governmentusuallyrespondsbyprovidingassistancethroughtheBOS(School

OperationalAssistance)fundorotherspecialaidprograms.Forexample,the

schoolhasreceived supportintheform ofaprojector,Wi-Finetwork,and

classroom renovations.Thisreflectsasynergybetweentheschoolandthe

governmentinaddressinginfrastructurechallengesinremoteareas.

3.Dataanalysis

Withthedatafrom classroom observationsandinterviewssystematically

collectedandanalyzed,thefollowingfindingsoutlinethecorechallenges

facedinEnglishlanguageteachingatUPTSMPNSatuAtapKebunTinggi.

2.1ChallengesofEnglishLanguageTeachingatUPTSMPNSatuAtap

KebunTinggi.

TheteachingofEnglishatUPT SMPN SatuAtapKebunTinggi

faces various interrelated challenges.Based on the results of

observations and interviews,these challenges can be outlined as

follows:
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a.Limitedoffacilities.

Thisfindingindicatesthatlimitedfacilitiesnotonlyaffectaccessto

learning resources butalso hinderthe implementation ofmore

interactive and technology-based methods in English language

instruction.The lackoffacilitiessupportreflectsa predominantly

conventionallearningprocessthatfailstoprovidearichlanguage-

learning environment. Specifically, the school lacks essential

infrastructuressuchasalanguagelaboratory,internetaccessthat

supportsdigitallearning,andsufficientEnglishreadingmaterialsinthe

schoollibrary.Theabsenceofthesefacilitieslimitsboththeteacher’s

ability to delivervaried instructionalmethods and the students’

opportunityto engage with the language in diverse formats.This

condition illustrates the systemic limitations faced byschools in

remote areas,which directly impactthe quality ofteaching and

students’motivationtolearnandmasterEnglish.

b.LowSelf-ConfidenceandLackofParentalSupport

Thisfindingshowsthatstudents'confidenceinusingEnglishisvery

low andconstitutesoneofthemainpsychologicalbarriersinthe

learningprocess.Manystudentsfeelembarrassed,afraidofmaking

mistakes,andanxiousaboutbeingjudgedbytheirclassmateswhen

askedtospeakEnglish,eitherindividuallyorinfrontoftheclass.This

anxietyisparticularlyevidentduringoraltaskssuchasanswering
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questions,readingaloud,orparticipatingingroupdiscussions.Several

studentsreportedexperiencingnervousnessandmentalblockswhen

theyareexpectedtospeakEnglishspontaneously.

Thelackofcouragetocommunicateisalsoinfluencedbytheabsence

ofsupportivepeermodelsandlimitedexposuretoEnglishbothinand

outsidetheclassroom.MoststudentsrarelyhearEnglishbeingused

bytheirclassmates,teachers,orintheirhomeenvironment,which

weakenstheirfamiliaritywiththelanguageandfurtherincreasestheir

fearofspeaking.Asaresult,studentstendtoremainpassive,avoid

participationinspeakingactivities,andrelysolelyonwrittenorrote-

based tasks. This situation significantly affects their overall

engagementinEnglishlanguagelearninganddelaysthedevelopment

ofcommunicativecompetence,which iscrucialformastering the

language.

c.GeographicalBarriersandLimitedAccess

This finding indicates thatgeographicalchallenges,such as the

school’sremotelocationandpoortransportationaccessparticularly

duringtherainyseasondirectlyaffectstudentparticipationandthe

smoothimplementationofschoolactivities.Whenheavyrainoccurs,

theroadsleadingtotheschoolbecomeslippery,muddy,andinsome

casesimpassable.Thisconditionoftenleadstostudentabsenteeism

andlatearrivals,whichdisrupttheconsistencyoflearningandreduce
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overallinstructionaltime.

Inadditiontostudents,teachersalsofacesignificantdifficultiesin

accessingtheschoolduringbadweather,whichcandelayorcancel

lessonsentirely.Someteachersarerequiredtotravelconsiderable

distancesandliveseparatelyfrom theirfamiliesduringweekdaysin

ordertofulfilltheirteachingduties.Thissituationnotonlycauses

physicalandemotionalfatiguebutalsoaffectstheregularityandfocus

ofinstructionalactivities.Theschoollacksalternativeaccessroutesor

transportationsupport,makingmobilityhighlydependentonnatural

conditions.

d.Lack of Peer Collaboration in English Language Teaching and

RecruitmentChallenge.

Thisfindingindicatesthattheabsenceofpeercolleaguesinthesame

subjectarea,particularlyEnglish,presentsasignificantobstacletothe

developmentoflearningatSMPNSatuAtapKebunTinggi.Atthetime

oftheresearch,theschoolreliedonasingleEnglishteacherwhowas

responsibleformultiplegradelevelswithoutthesupportofcolleagues

inthesamesubjectarea.Thissituationforcedtheteachertomanage

severalclassessimultaneously,makingitdifficulttoallocatesufficient

time,energy,and attention to each class.The absence offellow

teachersalsolimitedopportunitiesforsharingideasandtryingvaried

instructionalstrategies.Moreover,with allteaching responsibilities
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carriedoutalone,theteacherfounditdifficulttoinnovateorenrich

learningmaterialseffectively.

Theshortageofteachersinremoteareasisadirectconsequenceof

thedifficultiesinrecruitingthosewillingtoworkinsuchlocations.

Recruitmentchallengesarestronglytiedtotheschool’sgeographical

isolationandthelackofbasicsupportfacilitiessuchashousing,

transportation, and opportunities for professional development.

Qualifiedcandidatesareoftenreluctanttoacceptplacementsinthese

areasduetopersonal,family-related,andconsiderationoftransportasi

access.Someteachers,particularlythosefrom urbanbackgrounds,

perceive remote assignments as a setback to their career

advancement.

2.2StrategiesoftheEnglishLanguageTeachingAtUPTSMPNSatu

AtapKebunTinggi.

Infacingthesevariouschallenges,teachers,schoolmanagement,

andrelevantpartieshaveimplementedseveralstrategiesaseffortsto

improvethequalityofEnglishlearning intheschoolenvironment,

including:

a.SchoolSupportforTeacherProfessionalDevelopment

Thisfindingindicatesthattheschoolhasprovidedsupportfor

teacherprofessionaldevelopment,althoughitsimplementationhas

notyetbeencarriedoutonaregularorstructuredschedule.One
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notable form of supportis the opportunity for teachers to

participateintheSubjectTeacherWorkingGroup(Musyawarah

Guru Mata Pelajaran orMGMP),which serves as a valuable

platform forexchangingideas,updatinginstructionalmethods,and

buildingprofessionalcollaboration.Throughthisactivity,teachers

gainnew insightsandareencouragedtoreflectontheirteaching

practices.

Althoughtheschoolislocatedinaremotearea,theadministration

activelyencouragesteacherstoparticipateinexternaldevelopment

activities.Theprincipalallowsteacherstoleavetheirclassroom

dutieswhenMGMPmeetingsarescheduledoutsidetheschool.In

addition,teachers are encouraged to documentand share the

resultsofthesetrainingswiththeircolleaguesasaform ofpeer

knowledgeexchange.

This strategy reflects the school’s commitmentto improving

teachingqualitythroughprofessionaldevelopment,evenintheface

oflimited resources and geographic constraints.The support

providedshowsthatteachercompetenceremainsaprioritydespite

thechallengingruralcontext.

b.AdaptiveUseofEducationalTechnology

TheEnglishteacheratSMPNSatuAtapKebunTinggihasadopted

adaptive strategies to overcome limitations in educational
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infrastructure,particularlyintermsofdigitallearningmaterialsand

accesstotechnology.Byusingpersonaldevicesanddownloading

materialsfrom outsidetheschool,theteacherisstillabletodeliver

technology-basedlearninginasimplemanner.Althoughitsuseis

notyetconsistent,thiseffortreflectsacontextualapproachto

utilizingtechnologyamidstlimitedfacilitiesandconnectivityina

remoteschoolenvironment.

c.SchoolCollaborationwithGovernmentandLocalCommunityin

SupportingEducationinRemoteAreas.

SMPNSatuAtapKebunTinggiimplementsacollaborativestrategy

to improve the quality ofeducation in remote areas through

partnershipswiththegovernmentandthelocalcommunity.The

schoolactivelyreportsitsneedstothelocalEducationOfficeand

hassuccessfullyobtainedsupportintheform oflearningfacilities.

Ontheotherhand,thepresenceoftheschoolcommitteeservesas

abridgebetweentheschoolandthecommunity,providingmoral,

social,andparticipatorysupportforeducationalactivities.

B.Discussion

Thisstudyaimstodescribethechallengesfacedbyteachersinteaching

EnglishatUPTSMPNSatuAtapKebunTinggi,aschoollocatedinaruralarea,

andthestrategiesusedtoovercomethosechallenges.Datawerecollected

throughinterviewsandobservationsinvolvingtheEnglishteacher,thevice
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principal,schooladministrativestaff,andstudents.Basedontheresearch

focus,the discussion is divided into two main parts:the challenges in

teachingEnglishandthestrategiesusedtohandlethosechallenges.

First,theschoollacksimportantfacilities.Theresultsofobservationand

interviews revealed thatlimited learning facilities are among the major

challengesintheEnglishteachingprocessatUPTSMPN SatuAtapKebun

Tinggi.Theabsenceofessentialresourcessuchasalanguagelaboratory,

computer units,English textbooks,and reliable internet access has

significantly impacted the effectiveness of English instruction.These

limitationshinderthedevelopmentofstudents’skillsinlistening,speaking,

reading,andwriting.

ThisconditionisconsistentwiththefindingsofPermanaetal.(2023),who

stated thatinadequate educationalfacilities and infrastructure remain a

seriousproblem inmanyschoolsinIndonesia,particularlyattheelementary

andjuniorhighschoollevels.Facilitiesandinfrastructureplayavitalrolein

supportingtheteachingandlearningprocess.Whentheseresourcesare

lacking,thelearningenvironmentbecomeslesseffectiveandoftenresultsin

reduced studentengagementand performance.According to Mulyasa,

educationalfacilitiesincludetoolsandmaterialsdirectlyusedinthelearning

process,whileinfrastructureincludessupportingelementssuchasschool

buildingsandutilities.Therefore,properplanning,provision,andmanagement

ofschoolfacilitiesareessentialtoimprovethequalityofEnglisheducation

andensurethatstudentsareabletolearninanenvironmentthatsupports
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skilldevelopmentandacademicsuccess.

When schools do nothave enough resources,teachers cannotuse

interestingteachingmethodslikevideos,onlineexercises,oraudiotoolsthat

canmakeEnglishlearningmorefunandeffective.Inaddition,studentsalso

havefeweropportunitiestoexploreEnglishoutsideofclass.Forexample,

withoutcomputersorinternetaccess,theycannotwatchEnglishvideos,use

onlinedictionaries,orpracticeusinglearningapps.Thisshowsthatgood

facilitiesareveryimportanttohelpstudentslearnEnglishbetterintoday’s

digitalera.Therefore,havingcompleteandproperfacilitiesisessentialto

improvethequalityofEnglishlanguageteaching.

Second,low self-confidanceandparentalsupport.Thefindingsofthis

studyrevealthatstudentsatUPTSMPNSatuAtapKebunTinggiexperience

significantpsychologicalchallengesinlearningEnglish,particularlyinthe

areas oflow self-confidence and limited parentalsupport.These two

interconnected factors substantially hinder students’engagement and

progressinEnglishlanguageacquisition.

First,many students display low self-confidence,especially during

speakingactivities.Thisisevidentthroughtheirreluctancetoparticipatein

classdiscussions,visibleanxietywhenaskedtospeak,andhesitationin

expressing themselvesin English.Studentsfrequentlyexpressed fearof

makingmistakes,beinglaughedat,andfeelingashamedinfrontoftheir

peers.Theseemotionalreactionsfunctionasinternalpsychologicalbarriers
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that reduce their willingness to actively engage in communicative

practices—anessentialcomponentofsecondlanguagedevelopment.

This phenomenon aligns with Stephen Krashen’s Affective Filter

Hypothesis (1982),which suggests that emotional variablessuch as

motivation,confidence,andanxietyplayasignificantroleinsecondlanguage

acquisition.Ahighaffectivefilter,triggeredbynegativeemotionslikefearand

low confidence,obstructstheprocessingandinternalizationoflanguage

input.Inthiscontext,students'fearoffailureandnegativeevaluationserves

toelevatetheaffectivefilter,therebydiminishingtheircapacitytoabsorb

Englishlanguageinputeffectively.

Inaddition,thissituationreflectsBandura’sconceptofself-efficacywithin

theSocialCognitiveTheory(1997),whichemphasizesthatlearners'beliefsin

theirownabilitiessignificantlyaffecttheirperformance.Studentswithlow

self-efficacytendto avoidchallengingtasksandwithdraw from learning

opportunities.Intheclassroom,thismanifestsaslow participationanda

tendencytodisengagefrom English-speakingactivities,creatingacycleof

poorperformanceandfurtherdeclineinself-confidence.

Compoundingthisissueisthelackofparentalsupport,whichservesas

an externalpsychologicalfactor thatexacerbates students’emotional

challenges.Manystudentsreportedthattheirparentswereunabletoassist

them inlearningEnglishduetotheirownlackofknowledgeandeducational

background. This leaves students without academic guidance or
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encouragementathome,whichcanreinforcefeelingsofdiscouragement,

isolation,andhelplessnessinfacinglanguagedifficulties.

ThisfindingissupportedbyMulkeen’sresearch(2005),whichhighlights

thatinmanyruralareas,parentsoftenlacktheeducationalresourcesand

languageproficiencyneededtosupporttheirchildren’sacademicgrowth.The

absenceofparentalinvolvement,especiallyinsubjectsperceivedasdifficult

orunfamiliarsuchasEnglishlimitsstudents’emotionalsupportsystemsand

contributestolowermotivationandreducedpersistenceinlearning.

Takentogether,theinteractionbetweeninternalfactors(self-confidence,

anxiety) and externalconditions (parentalsupport) forms a complex

psychological barrier in English language learning. Addressing these

challenges requires a holistic pedagogical approach. Teachers are

encouragedtobuildanon-threatening,supportiveclassroom climatebyusing

student-centered activities such as role plays,peercollaboration,and

structured oral practice. Additionally, positive reinforcement,

acknowledgement of effort, and the establishment of school-parent

communicationchannelscanhelpstrengthenstudents’emotionalsecurity

bothatschoolandathome.

Third, Geographical Barriers and Limited Access as Educational

Challenges.Thisfindingrevealsthattheremotelocationoftheschooland

poortransportation infrastructureespecially during the rainy seasonpose

seriouschallengestotheeffectivedeliveryofeducationatUPTSMPNSatu
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Atap Kebun Tinggi. Increased student absenteeism due to muddy,

impassableroadsandthedifficultyteachersfaceinreachingtheschoolhave

directimpacts on the continuity and quality oflearning.These issues

demonstratethatgeographicconditionsarenotmerelytechnicalobstacles

butsignificantexternalfactorsthatinfluenceeducationalparticipationand

outcomes.

This is consistent with UNESCO (2015) in its Education for All:

AchievementsandChallengesreport,whichhighlightsthatchildrenlivingin

remoteandhard-to-reachareasaresignificantlymorelikelytobeoutof

schoolortodropoutduetothelackofphysicalaccesstoeducationfacilities.

Globally,geographicalbarriershavebeenidentifiedasakeycontributorto

educationalinequality,especiallyinruralandunderservedregions.

Furthermore, the UNESCO Global Education Monitoring Report

(2017–2018),particularlyunderTarget4.a,emphasizesthecriticalroleof

safe,inclusive,andaccessibleeducationalinfrastructure.Thereportpoints

outthatphysicalaccesstoschoolssignificantlyaffectsstudentattendance,

teacher retention,and instructional quality in geographically isolated

communities.Withoutadequateroads,reliabletransportation,andprotection

from environmentalrisks such as flooding,the learning process is

continuouslydisrupted,wideningtheeducationgap.

Therefore,thegeographicalbarriersexperienced bySMPN Satu Atap

KebunTinggireflectbroaderstructuralchallengesthatrequirecross-sectoral
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solutions.Improvingphysicalinfrastructuresuchasbuildingandmaintaining

accessroads,providingschooltransport,andintegratingeducationplanning

withgeographicrealities,isessentialtoensuringeducationalequity.Such

interventionsarecrucialtoensuringthateducationisnotonlyarightin

principle,butarealityinpractice,forstudentsinremoteanddisadvantaged

areas.

Fourth,LackofPeerCollaborationinEnglishLanguageTeachingand

Recruitment Challenges in Remote Schools.The shortage of qualified

teachers,particularlyin specialized subjectssuch asEnglish,remainsa

significantchallengeatUPT SMPN SatuAtapKebunTinggi.Thelackof

sufficientteaching staffnotonly reduces the diversity ofinstructional

strategiesbutalsolimitsprofessionaldevelopmentduetotheabsenceof

peercollaboration.Theseissuesarecompoundedbyrecruitmentdifficulties,

whichstem from theschool’sremotelocation,poorinfrastructure,andthe

lackofadequatelivingandworkingconditionsforteachers.

ThisconditionisstronglysupportedbyMulkeen(2006),who,inhisstudy

onruralschools,concludedthatteachershortagesinremoteareasarerarely

dueto theoverallscarcityoftrained teachers,butratherto inequitable

teacherdistribution,weak deploymentsystems,and the reluctance of

teacherstoacceptruralpostingsbecauseofpoorhousing,isolation,lackof

professionalsupport,and limited careeradvancementopportunities.He
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furtheremphasizestheroleofpolicy:improvingruralteachersupplyrequires

notonlyfinancialandnon-financialincentivesbutalsoaccesstomentoring,

in-servicetraining,andclearcareerprogressionpathways.

ThisisalsoinlinewithMonk(2007)whohighlightsthatinruralschools,

teachersareoftenrequiredtoteachmultiplesubjectssometimesoutside

theirexpertisebecauseoflimitedstaffing,therebyreducingthelikelihoodof

beinghighlyqualifiedinallcontentareas.Insmallschools,asingleteacher

vacancycanaffectmultiplecourses,makingteacherplacementevenmore

critical.

Meanwhile,LiuandJohnson(2006)foundthatnewteachersoftenaccept

ruralpositionswithoutadequateinformationregardingthejob,environment,

andchallenges,leadingtounmetexpectationsandeventualdissatisfactionor

turnover.Theyemphasized theimportanceofrealisticjob previewsand

informedrecruitmentprocessestoavoidhighearly-stageattrition.

Strengtheningthisperspective,BarleyandBrigham (2008)arguethatrural

schoolsfacemajorbarrierstorecruitingandretainingqualifiedteachersdue

tolowsalaries,socialandprofessionalisolation,multitaskingacrossgrades

orsubjects,and the lack offamiliarity with ruralschoolculture and

communities. These combined factors not only discourage teacher

candidatesfrom acceptingruralassignmentsbutalsocauseearlyattrition

amongthosewhoinitiallyacceptsuchpositions.

Therefore,thisfindingreflectsabroader,systemicissuethatdemands



73

policy-levelintervention.Itrevealsthattheissueisnotonlyaboutavailability

ofteachers,butalsoabouthow educationsystemsprepare,support,and

incentivizeteacherplacementandretentioninremote,disadvantagedareas.

AsanefforttominimizethevariouschallengesfacedatUPTSMPNSatu

AtapKebunTinggi,theschoolhasimplementedseveralstrategies,including

thefollowing:

First,SchoolSupportforTeacherProfessionalDevelopment.Thefindings

show thatUPT SMPN SatuAtapKebunTinggihasprovidedsupportfor

teacherprofessionaldevelopment,particularlythroughparticipationinthe

Musyawarah Guru Mata Pelajaran (MGMP),orSubjectTeacherWorking

Group.Although this activity is not yet conducted regularly,teacher

involvementinMGMPreflectstheschool’sefforttoenhancethequalityof

teachingthroughstrategyenrichment,experiencesharing,andthebuildingof

professionalnetworksamongteachers.

AccordingtoVillegasReimers(2003),teacherprofessionaldevelopmentis

nolongerviewedasaone-timetrainingorshort-term formalactivity,but

ratherasalong-term,continuousprocessthatiscontextualanddirectly

linkedtorealclassroom practice.Sheemphasizesthatprofessionallearning

experiencesincludenotonlyformaltraining,butalsoinformalactivitiessuch

asreflectivediscussionswithcolleagues,readinginstructionalresources,and

designingteachingstrategiesbasedoneachclassroom situation.Inthis

context,MGMPfunctionsasacollaborativeandreflectiveplatform aligned
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withmodern,effectivemodelsofteacherdevelopment.

Furthermore,Villegas-Reimers asserts that high-quality professional

developmenthas a tangible impacton changes in teaching practices,

improvementininstructionalquality,andstudentlearningachievement.Its

effectiveness increases when teachers have clear goals,work in an

environmentthatfosterscollaboration,andaregivenopportunitiestoobserve

therealeffectsofthechangestheyapplyintheirclassrooms.

ThisalignswiththeideaofGuskey(2002),whostatesthatchangesin

teachers’attitudesandbeliefsaboutinstructionalstrategiesoftenoccurafter

theyseeimprovementsinstudentlearning.Hismodelofteacherchange

places successfulclassroom implementation as the main trigger for

professionalbelieftransformation.AtSMPNSatuAtapKebunTinggi,simple

experiencessuchasstudentsshowingbetterunderstandingafterteachers

applystrategieslearnedthroughMGMPstrengthenteachers’confidencein

theirinstructionalpractices.

Therefore,the school’s strategy ofsupporting teacherprofessional

development reflects the characteristics of an effective professional

developmentmodelasdescribedbyVillegas-Reimers.Italsodemonstrates

thateven in geographicallyand resource-limited contexts,teachers can

continue to grow professionally through collaborative and reflective

experiences,driven by the tangible outcomes they witness in their

classrooms.Suchamodelnotonlysustainsinstructionalquality,butalso
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fostersacultureoflearningamongteachersinthefaceoflimitations.

Inconclusion,theschool’ssupportforteacherprofessionaldevelopment

throughparticipationinMGMPrepresentsarelevantandeffectivestrategy

withinthecontextofremoteschools.Thisapproachalignswiththeprinciples

ofprofessionaldevelopmentthatemphasizecollaboration,continuity,and

classroom-based practices,as highlighted by Villegas-Reimers (2003).

Despitegeographicalandinfrastructurallimitations,teacherscancontinueto

grow professionallyandimprovethequalityofinstructionthroughreflective

experiencesandtangibleoutcomesintheclassroom.

Second,adaptiveusedofeducationaltechnology.IntheeraoftheFourth

IndustrialRevolution,technologyhasbecomeakeyelementintransforming

global education. UNESCO (2015) emphasizes that Information and

CommunicationTechnology(ICT)cansignificantlycontributetoimproving

access to education,enhancing the quality oflearning and teaching,

supportingteacherprofessionaldevelopment,andpromotingmoreefficient

governanceandmanagementintheeducationsector.Thishighlightsthat

technologyisnotmerelyacomplementarytool,butastrategicinstrumentfor

buildingamoreinclusiveandrelevanteducationsystem.Inlinewiththis,

Selwyn (2012) stresses that digitaltechnology lies at the heart of

contemporaryeducationandthatitssuccessdependsonhowmeaningfullyit

isintegratedintoteachingandlearningpractices.

However,therealityinremoteschoolssuchasUPTSMPN SatuAtap
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Kebun Tinggishows thatlimited infrastructuresuch as the absence of

computerlabs,unstableinternetconnections,andrestrictedaccesstodigital

learningmaterialsposesmajorchallengesfortheintegrationoftechnology

intoclassroom instruction.Insuchcontexts,teachersarenotonlyexpected

tounderstandtheimportanceoftechnology,butalsotoadaptitsuseinways

thatsuittheactualconditionsontheground.

ThisstudyfoundthattheEnglishteacherattheschoolimplementedan

adaptivestrategyinusingeducationaltechnology.Oneconcreteform ofthis

strategyinvolveddownloadingeducationalvideoswheninareaswithinternet

accessandsavingthem onapersonalmobiledeviceforlateruseinthe

classroom.Althoughthismethodissimpleandnotyetregularlyimplemented,

itdemonstratesapracticalandcontextualapproachtodeliveringtechnology-

enhancedlearninginaresource-constrainedenvironment.

This adaptive use oftechnology aligns with the TPACK framework

(TechnologicalPedagogicalContentKnowledge)developedbyMishraand

Koehler(2006),whichemphasizesthateffectivetechnologyintegrationisnot

merelyaboutaccesstotools,butabouttheteacher’sabilitytocombine

technology,pedagogy,and contentin meaningfulways.In schools with

limited resources,as in this case,the emphasis lies on flexibility and

creativityhowwellateachercanadapttheavailabletechnologytotheneeds

ofstudentsandthegoalsoflanguagelearning.Theteacher’sinitiativetouse

personal devices and pre-downloaded materials demonstrates this

integrationinalow-tech,yetpedagogicallymeaningfulway.
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Furthermore,thisstrategyreflectstheideaofteachersasactiveagentsof

innovation,asproposedbySelwyn(2012),whoarecapableofnavigating

systemicconstraintsandstillcreatingengaginglearningexperiences.Italso

alignswithVillegas-Reimers(2003),whoarguesthatteacherprofessional

developmentisnotlimitedtoformalworkshops,butalsooccursinformally

through reflective practice and adaptive teaching in everydayclassroom

realities.Theteacher’seffortsherecanthusbeviewedasaform ofinformal

professionalgrowth,rooted in problem-solving and responsiveness to

students’learningneeds.

Inconclusion,theadaptiveuseofeducationaltechnologybytheEnglish

teacheratUPT SMPN SatuAtapKebunTinggiisapracticalexampleof

context-basedinnovation.Itillustrateshowmeaningfultechnologyintegration

is possible even in low-resource environments,provided thatteachers

possessthepedagogicalsensitivityandprofessionalcommitmenttoadjust

theirstrategies.SupportedbytheTPACKframework,thiscaseshowsthat

successfultechnologyuseineducationisnotaboutsophistication,butabout

relevance,adaptability,andpurposefulapplicationintheclassroom.

Third,SchoolCollaborationwithGovernmentandLocalCommunity.The

collaborativestrategyimplementedbyUPTSMPN SatuAtapKebunTinggi

highlightstheimportanceofmulti-stakeholdercooperationinimprovingthe

qualityofeducationinremoteareas.Theschoolactivelycommunicatesits

needstothelocalEducationOfficeandhassuccessfullyreceivedsupportin

the form ofessentiallearning facilities.Atthe same time,community
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involvementthroughtheschoolcommitteehasbecomeakeyelementin

strengtheninglocalparticipationineducation,providingmoral,social,and

participatorysupportinschoolactivitiesanddecision-making.

Inthiscontext,MarkBray(2000)emphasizesthatpartnershipsbetween

schoolsandcommunitiesplayastrategicroleinstrengtheningeducation

systems,especiallyinresource-limited settings.Heclassifiescommunity

participationintothreemaincategories:moralsupport,materialsupport,and

decision-makingparticipation.Theseformsofparticipationareclearlyevident

in this schoolthrough the active role ofthe schoolcommittee,which

contributes inputand encourages involvementfrom parents and local

residentsineducationalprograms.

Brayfurtherexplains thateffective communityparticipation can help

bridgethegapbetweennationaleducationpoliciesandlocalrealities.In

remoteschoolsettingssuchasthis,collaborationservesasanessential

mechanism toensurethatthecontextualneedsoftheschoolareaddressed

promptlyandappropriately.Thus,thepartnershipestablishedbytheschool

withgovernmentandlocalcommunitiesisnotmerelyadministrative,but

represents a collective effortto overcome geographicaland structural

barriers to education.Such collaboration also fosters a shared sense of

ownershipovertheeducationalprocess.Whenthecommunityisactively

involvednotonlyasbeneficiariesbutalsoasdecision-makers,theschool

becomesmoreresponsivetolocalchallenges.
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CHAPTHERV

CONCLUSIONANDSUGGESTION

A.Conclusion

Thisresearchwasconductedtoinvestigatethe

Thisresearchwasconductedtoanalyzethechallengesandstrategies

ofEnglishlanguageteachingatUPTSMPNSatuAtapKebunTinggi,a

schoollocatedinaruralareawithlimitedresourcesandaccess.The

studyinvolvedinterviewsandobservationswithvariousstakeholders,

includingtheEnglishteacher,students,schoolstaff,andleadership.

ThefindingsrevealedseveralinterrelatedchallengesintheEnglish

teaching process. These include limited educational facilities,

students'lowself-confidenceandlowofparentalsupportinspeaking

English,geographicalbarrierssuchaspoorroadaccessespecially

duringtherainyseason,andashortageofqualifiedEnglishteachers

duetorecruitmentdifficulties.Thesechallengescollectivelyaffectthe

qualityandconsistencyofEnglishteachingandlearningintherural

schoolcontext.

Inresponsetothesechallenges,anumberofstrategieshavebeen

implementedbytheschoolcommunity.Theseincludesupportforthe

professionaldevelopmentofteachersthroughparticipationinsubject

teacher forums (MGMP), adaptive use of technology despite
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infrastructurelimitations,andcollaborationwithlocalgovernmentand

community stakeholders to improve schoolfacilities and support

educationalactivities.

Overall,thestudyhighlightsthatwhileteachingEnglishinrural

schools presents significantchallenges,a combination ofteacher

initiative and institutionalsupportcan contribute to improving the

effectiveness of English education,even in remote and under-

resourcedsettings.

B.Suggestion

Basedontheresearchfindingsregardingthechallengesand

strategiesinteachingEnglishatUPTSMPNSatuAtapKebunTinggi,

severalsuggestionsareproposedasfollows:

1.ForTeachersandSchoolManagement

ItisrecommendedthatEnglishteacherscontinuetoseek

professional development opportunities through training,

workshops,orteacherforums(MGMP)toenhanceinstructional

skills.Theschoolmanagementisalsoencouragedtosupportthese

efforts consistently and to improve internalcoordination in

overcoming infrastructurallimitations.A strongercollaboration

between teaching and administrative staffcan create a more

supportiveenvironmentforEnglishlearning.
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2.FortheLocalGovernmentandStakeholders

Thelocaleducationofficeandrelevantauthoritiesshould

paycloserattentiontotheneedsofruralschools,especiallyin

termsofinfrastructure,accesstolearningresources,andteacher

recruitment.Increased investmentin facilities such as internet

connectivity,libraries,andlaboratoriescansignificantlyenhance

students’learning experiences.Additionally,policies should be

consideredtoattractqualifiedteacherstoremoteareas.

3.ForFutureResearchers

Futurestudiesareencouragedtoexploresimilartopicsin

otherruralschoolstogainbroaderinsightsandcomparisons.Itis

alsorecommendedtoinvolvemorediverseparticipants,suchas

parentsorcommunityleaders,toexaminethewidersocialand

culturalfactorsinfluencingEnglisheducationinruralcontexts
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